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CHAPTER I 
THE PROBLEM 
One of the most serious problems confronting those 
agencies presently engaged in working with cerebral palsied 
children stems from the alleged lack of understanding and 
knoWledge of the affliction exhibited by the parents of 
children so handicapped. Concentrated effort by formal 
agencies to help parents to understand how they might do 
their part in aiding cerebral palsied children in the home 
through treatment and the development of more understanding 
attitudes, has emerged only within the past decade. For 
1 
within this period of time fsmiliarity with cerebral pals.f, 
its manifestations, and its treatment has been increasing. 
statement of the Problem and Importance of the Stuay: 
This study is based on the contention that in order for 
parents of cerebral palsied children, enrolled in a nursery 
school fulfilling their special needs, to carry over attitude 
and treatments beneficial to the child in the home, they 
must first fully understand the purposes of the nursery 
school, and. second, the methode and attitudes developed in 
the nursery school. Basic to this understanding is an 
1 At one time called Little's Disease. More recently 
victims of cerebral palsy have been referred to as spastics, 
which pertains to but one group of cerebral palsies. 
-1-
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understanding b7 the parent of how his own child is affected. 
Such understanding presupposes education as to how the child 
is affected b7 the handicap, what the nltt'sery school is doing 
to fulfill the needs of the child, and what attitudes toward 
the child are most 'beneficial in aiding both the parent and 
the child to accept the handicap. The success of education 
of this tJpe is dependent upon effective communication. 
The problem, then, is how a nursery school for cerebral 
palsied children can most effectivelY" use communication to 
promote llndersta.nding by the parents of the cerebral palsied 
child and his needs and, consequently, to promote their co-
operation in the fulfillment of these needs in the home life 
of the child. For if parents do not carry over beneficial 
treatment of and attitudes toward the child at home, the 
work of the nursery school by itself will not insure a good 
ad~ustment of the child to sooie'tJ". The work must be sup-
plemented by a carry-over of methods and attitudes developed 
at the school into the home life of the child in order to 
assure the most beneficial effects on the child. 
Specific Problem Investigated: The specific laboratory 
used to investigate the above•stated problem was the Meeting 
Street School, operated by Crippled Children and Adults of 
Rhode Island, Inc. This center devotes all its efforts to 
serving cerebral palsied children. Parents of children en-
rolled in the pre-school section of the Meeting Street School 
from all parte of Rhode Island, with the exception of Newport 
which has its own branch, were interviewed. Inte"iewa with 
parents of children enrolled in this school, now beginning 
its fourth year of service to cerebral palsied children in 
the state, were made to determine: {1) the parents' under-
standing of tbe purposes and ob~ectivea of the school and 
of the goals set by the school for their own children; (2) 
their cooperation as evidenced by willingness to learn, by 
methods carried over into the home and b,- attitudes toward 
the child; (3) their lack of information and/or their mis-
information about cerebral pal BY; and ( 4) the methods of 
communication that have been most helpful to them and most 
favorably received by them. An analysis was made of the 
2 
media used by the school and the amount of exposure of par-
ents to it. 
The specific purposes of such an investigation were: 
(1) to determine how well understood by parents are the 
goals set by the nursery school staff for individual children 
and the purposes and objectives of the school; (2) to deter-
mine the degrees of cooperation with the school exhibited 
by parents; (3) to evaluate to what extent there is a relation 
between levels of understanding and evidences of cooperation 
! Media w111 De referred to throughout the study as pertain-
ing to any form of oommttnication that is verbal or visual, 
i.e. personal conferences, meetings, movies, reading. 
3 
·--~ ~n- the part of the parents; (4) to evaluate areas where mis-
1 information or a lack of information exists; and (5) to evalu-
ate the effectiveness of existing communications media used 
by the school. 
Organization of the Remainder of the Thesis: The follow-
' 
ing chapter is devoted to a detailed explanation of the 
research method used in conducting this study. This chapter 
also includes a description of how pertinent information, 
aside from interview results, was obtained for the study. 
Chapter III includes findings and evaluations of the 
findings as these pertain to understanding and cooperation. 
Consideration of media used by the Meeting Street School, 
the amo1mt of exposure of the parents interviewed to these 
media, and the effects of communication and lack of communi-
cation. comprise Chapter IV. This chapter also includes 
findings on the preferred medium of communication as well 
as areas where more information or clarification of informs-
tion is desired. References to what the National Society 
for Crippled Children and Adults. Inc., and those state 
affiliated societies, tbat are particularly interested in 
parent education programs, are doing in the way of communica-
tion with parents. is included in that portion of the study. 
The last chapter includes a snmmary of findings, con-
clusions on the findings of' the interview results, recommenda-
tions and a statement of the public relations significance 
of the stuay for non-profit educational institutions dealing 
with exceptional children. 
I 
I 
4 
CHA:PTER II 
S!I!ATEMENT OJI RESEARCH METHODS AND PROCEDURES 
I QUESTIONNAIRE INTERVIEW SCBBDULE 
Method Chosen: The method chosen to obtain some of the 
desired information for this ·study was an open•ended question-
naire-type interview. This method of obtaining information 
necessar.y to the completion of the stuay was chosen primarily 
beoause it provided an atmosphere which afforded the parent, 
or parents, an opportuni~ for freedom of expression concern-
ing the subject under consideration. A personal interview 
with each respondent was felt to increase the opportunity for 
11 
the interviewer more easily to observe attitudes expressed, 
either as they were expressed verbally or as they were ex-
pressed in behavior toward the child (in those cases in which 
the handicapped child was present at the time of the inter-
view). 
The Universe: I The respondents interviewed for this stuay 
1 
comprised parents of the eighteen children enrolled in tbe 
pre-school section of the Meeting Street School at the time 
of the beginning of the study. A list of these parents was 
furnished by the EXecutive Director of the school. Although 
their children had been enrolled in the school for various 
lengths of time, as will be indicated in Chapter III, these 
-6-
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' I parents are a complete universe as related to the Meeting 
Street School. 
Design of the Questionnaire Interview Schedule: The 
questionnaire interview schedule (Appendix A) is comprised 
of a list of open-ended questions designed to elicit the 
following information: (1) understanding of the goals set 
by the nursery school staff for the individual child; (2) 
understanding of the purposes and objectives of the nursery 
school; (3) evidences of cooperation; (4) attitude by the 
parent toward the child's handicap; (6) preference for 
informational media dealing with cerebral pals.J; and (6) 
areas in which a lack of information or misinformation 
exists. The specific purposes of each question in the ques-
tionnaire are indicated in the text of the stuay. 
Interview Procedure: Interview appointment·& were made 
with the respondents by the nursery school teacher of the 
Meeting Street School. When the appointments were made, it 
was made clear to the parents that the interviewer was doing 
an independent stucq but had the sanction of the school to 
interview them. In this manner the way was paved for cordial 
relations between the interviewer and the respondent. All 
interviews were conducted by the writer. 
The questions on the interview schedule (Append~ A) 
were asked each respondent in exactly the manner in which 
they are phrased. Standard non-direct~ve probes such as -
' I i 
I 
I 
___ j ---
-- ,---
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1 "as you were saying", and "Could you tell me more about that?" 
were used to keep the respondent on the subject and to help 
assure full answers to the questions. 
Following the discussion of the questions, the inter-
viewer chatted informally with the respondent about common-
place trivia far removed from the subject of the interview in 
an ef~ort to relax the respondent from the strain of the 
formal interview session. After this, the respondent was 
asked if he or she would like to add anything to what had 
been said concerning the questions asked during the interview. 
It was hoped that this method would furnish additional in-
sight into the attitude of the respondent toward the child's 
handicap as well as encourage elaboration of an1 brief answers 
and statements made during the interview. This method also 
afforded the parent an opportunit,v to indicate any confusion 
they felt regarding the subject of the interview or to indi-
cate areas where they would like some clarification. In 
those oases where just the wife was interviewed, an inquiry 
was made as to her bnsband's views on the subject in general. 
Adjustments Made in the Research Designed to Fit Actual 
Conditions Met during the Stufrl: No pre-test of a comparable 
group of respondents could be made due to the fact that the 
universe interviewed. made up the only group of i t8 kind which 
was available in Rhode Island at the time the study was 
3 
undertaken. 
\ 3 · The Newport branch was being organized just at that time. 
1-.- l" 
II ~ I 
Ideally, it was hoped that both parents of a ahild could 
be interviewed. Sinae interviews frequently could not be 
conveniently scheduled for times when the fathers would be 
4 
at home, only the mothers were interviewed 1n most instances. 
This adjustment was felt not to detract from the validity of 
the s~~ sinae the mothers usually indicated, when asked 
for their husband's views on the subjeat, that it was they 
who spent most of the time with their children and attended 
meetings. An attempt to compensate for the absenae of the 
husband by questioning the wife about her husband's views on 
aerebral palsy, as it affected his ohild, and his views on 
the school, seldom yielded material useful in the evaluation 
of the findings. In, many oases, the husbands were currently 
in the armed foroes and so had not been with their children 
nor had had opportunity for oontaot with the school. 
In order that the attitude toward the cbild could be 
judged by viewing the respondent with the handicapped ohild, 
home interview appointments were made. But because the 
children were often at Meeting Street School, the hospital, 
or out playing at the time that the parent could conveniently 
hold the interview, this observation was not always possible. 
The cases in which the parent or parents were observed with 
4 Cases in which both parents were interviewed, or just 
the father was interviewed, are indicated in Table VIII. 
8 
' ;;-
the bandica:pped child are noted in Table VIII. The criteria 
established for evaluating attitudes took this adjustment 
into consideration. Due to the fact that two sets of parents 
to be interviewed lived in inaccessible country areas of the 
state, these two interviews were conducted at the school; but 
the parents could not be observed with the children as the 
latter were in the nursery school room. 
The Limitations of Social Research Techniques for 
Measurement and Evaluation: The evaluations of evidences 
of understanding and cooperation, as presented in the tables 
in this thesis, are used to quanti:f,v and synthesize quali-
tative material. This method presents the most objective 
data possible concerning the essentially subjective matter 
of degrees of understanding and cooperation as applied to 
the eighteen respondents interviwwed; nor would any other 
method give the investigator or the reader the opportunity 
to compare understanding and cooperation in different areas 
or to observe relations between relevant areas of understand-
ing and cooperation. 
The degree of estimated understanding by the parents 
of the goals of the nursery school, and of those for their 
own children could be ascertained onl.y by the expression of 
such understanding by the :parents when they were interviewed. 
The questions indicated as eliciting such information, in 
the explanation of criteria for Tables I and II, were the 
onlz means by which the interviewer could determine the amormt 
_9 
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of understanding by parents. 
Some subjective interpretation by the investigator of 
this understanding was unavoidable. Every effort was made 
to write down the answers verbatim, but the analysis of the 
answers to determine the amount of understanding could remain 1 
objective only in those cases where the parent had voluntarily 
I 
indicated recognition of the goals of the nursery school, or 
of the goals for her own child, in the .!!!!!. way that these 
purposes and goals were expressed in Appendix B (in the case 
of the nursery school goals) or by the staff (in the case 
of goals for individual children). In other cases, the 
investigator was called upon to judge whether the expression 
of understanding coincided with applicable areas of needs to 
be understood. 
TWo of the three areas of · cooperation Which were rated, 
were not of a nature to be measured by an arbitrary yardstick. 
Criteria, as indicated in the explanation of Table VI, were 
established whereby some classification of degrees of co-
ope.ration could be made. These ori teria, again, depended 
partially upon the subjective interpretation of the interview 
results. At all times, the interview results were adhered to 
with fidelity; but the information indicated in such results 
was the only basis for interpretation. Such possibilities 
as the fact that only partial answers were given, suppressing 
important information, or ~ that the respondent's expression 
of answers was ambiguous or confusing, prevented absolute 
va.lidi ty in the tabulated results. 
The task of rating attitudes, as expressed verbally or 
through behavior, was one which had to be done on a.n indi-
vidual seale for each parent, using the investigator's best 
judgment. Since the interview schedule was of an open-ended 
nature, many attitudes were expressed concerning the handicap 
of each child by a parent interviewed. It was deemed ad-
visable to exclude those expressions of attitude that might 
be subject to ambiguous interpretation. The other expressions 
of attitudes, as used to rate cooperation, were checked 
against the school staff's definition of acceptance by the 
parents (Appendix 0). If they ware positive, the rating was 
"good". If they were negative, the rating was "poor". The 
averaged over-all rating on all clear-cut attitudes expressed 
yielded the final rating. Additional categories for use as 
criteria for rating cooperation (in addition to the agency's 
definition of acceptance) were established. These additional 
categories are referred to in the introduction to Table VIII. 
The devised criteria for rating cooperation, as used 
in Table VI, are not propounded to be the only basis upon 
wbdch the ratings could be made; but in the judgment of the 
investigator they represent one reasonable way in which cri-
teria could be established to apply to all respondents. The 
rating of attitudes (Table VIII) on an individual scale for 
11 
l 
each person in accordance with the particular types o~ atti-
tudes the7 expressed, and/or the way in which they expressed 
them through behavior, seemed one unbiased method of express-
ing the degree o~ cooperation. Again, there are doubtless 
many other methods by which attitudes can be rated, but in 
working with subjective data one method may be as subject to 
criticism as the next. 
II ACQUISITION OF PERtiNENT INFORMATION OTHER 
THAN THAT OBTAINED FROM INTERVIEW RESULTS 
Information Obtained from the OriRPled Children and 
Adults of Rhode Island, Inc.: Close communication with 
members of the staff of the Meeting Street School was main-
tained by frequent interviews and correspondence with staff 
members. A list of the purposes and objectives of the Meet-
ing Street School, Which applied to enrolled children and 
of those which applied to parents of these children, was 
drawn up by the investigator in cooperation with the Exec-
utive Director (Appendices B and 0). Data on the date of 
enrollment and goals for each child were furnished by the 
nurser7 school teacher. Staff-parent meeting program sched-
ules and attendance sheets for staff-parent meetings were 
made available by the staff of the Meeting Street School. 
The Executive Director provided a list and description of 
the media of communication presently being used by the school. I 
12 
Information Obtained from the National Society for 
. ' 
Crippled Ohi~dren and Adul t .s, Inc. , and State Affiliated 
Soc~eties Specializing in Programs for Parent Education: 
A letter was sent to Mrs. Verna s. Carlisle, Consultant in 
Child Development, of the National Soci$ty for Crippled 
Children and Adults, Inc., apprising her of the study and 
inquiring as to the availability and use of media in parent 
I 
I! 
II 
eduoation of cerebral palsied children. As a result of this 11 
Jl 
letter, Mrs. Carlisle forwarded examples and descriptions 
of the forms of oommunioation that the National Sooiety is 
currently using in its program of parent education. She 
also listed names of six state ,. affiliated societies which 
were particularly aative in suoh programs. Letters were 
I 
I 
I 
I 
II 
I 
sent to these sooieties and information about their programs [ 
was requested. The directors of the six societies sent I 
desoriptions and speoimen material on their programs by returt 
i 
mail. 
13 
CHAPTER IIl 
FINDINGS AND EVALUATIONS OF FINDINGS 
ON UNDERSTANDING AND COOPERATION 
This portion of the study will include findings and 
evaluations of findings on understanding ·and cooperation 
from the results of the interviews with eighteen parents 
of children currently enrolled in the pre-school section 
of Meeting street School. 
Understanding of the purposes and objectives of the 
nursery school by parents as well as understanding of their 
own children' a goals will be indicated and evaluated. Over-
all understanding by the parents as it relates to the length 
of time that their children have been enrolled in. the school 
will be considered. 
Cooperation by the parents as evidenced by Willingness 
to learn, carry•over of methods from the school to home use 
and attitude toward the child will be rated a.fld evaluated. 
Relations between relevant areas of understanding and co-
operation will be indicated and evaluated. 
I UNDERSTANDING 
Understanding will be evaluated in terms of indicated 
recognition of the nursery school purposes and objectives 
by the parents as well as in terms of indicated recognition 
-14-
of the goals set by the staff for the individual ohild by 
the parents. 
Ori teria for Evaluating Understanding of the Purpo sea 
and Objectives of the Nursery School: The interview results 
were checked for indicated recognition of the purposes and 
objectives of the Meeting Street School as they were com-
piled in cooperation with the Executive Director of the 
school (Appendix B). The results obtained for Table I 
were accumulated from the answers to questions 7, 8, 9, 10, 
lOA, and 11 (Appendix A} as well as from comments made during 
and after the interviews. The following Table reveals the 
number and kinds of purposes and objectives of the nursery 
school understood by the parents. 
The black asterisks in Table I indicate recognition of 
needs to be fulfilled as these are correspondingly numbered 
and listed in Appendix B. The red asterisks under physical 
needs to be fulfilled indicate that those needs apply spe-
cifically to the child of the parent being considered. Recog-
nition of these needs is indicated by an accompanying black 
asterisk; where none occurs the need was not recognized by 
the parent. 
16 
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I TABLE I 5 
li UNDERSTANDING OF THE PURPOSES AND OBJECTIVES 
II OF THE MEETING STREET SCHOOL BY PARENTS 
II 
I Ultimate 
I, Parent Social Emotion 1 P¥lsica.l Goals Totals I 
l ~ 3 4 !5 ~ 'I l ~ ~ 4 2 3 4 l ~ 
l. "' * * * 3 
2. * * * * 2 
3. * * 2 
* 4. * 1 
5. * * * * * * 6 
6. * * * * 3 
* 7. 
"' * * * * 4 
8. * * 1 
9. * * * * * * 5 
10. * * * * * 5 
11. * * * * * * 5 
* * * 12. * * * * * * * 7 
13. * * * 2 
* * 14. * * * * * * * * * * * * 12 
* * 15. * * * * * * 6 
* 16. * * 2 
17. * * 2 
* 18. * * * * * * 5 
!5 In all fUtUre tables and discussions the respondents will 
I be referred to by the same numbers as they are represented by in Table I. Any tables which these numbers will use 
,, them in the same sequence as they ar e used in Table I so 
,, 
that the reader may more easily compare data. 
II ~-=--==---= 
I 
I 
II 
Evaluation of Table I: This table indicates that social 
purposes of the nursery school were recognized by all but 
tbree parents, whereas physical purposes were recognized by 
all but one parent. Emotional needs that the school is trying 
to :fulfill were recognized by only two parents. The ultimate 
goal of the school to prepare the child to make a good ad-
justment to a public school kindergarten was recognized by 
only six parents. No parent mentioned the ultimate goal of 
-
the school of attempting to reduce the amount of custodial 
care a severely handicapped child requires; but the question-
naire by its nature of being an open-ended interview may not 
have elicited this response. 
Social Needs that tbe Nursery School is Trying to Fulfill: 
The social need of which no parent indicated recognition was 
that of giving the child the opportunity to use his imagina-
tion. The social need most often recognized and understood 
was that of giving the child the satisfaction of belonging 
to a group and the experience of making friends. The recog-
nition by parents of this need coincided with the central 
idea of the third social need to be met as stated in Appendix 
B. But most of the parents who expressed understanding of 
it did not indicate recognition of that part which states. • • 
"and playing With friends at an activity of his own choice." 
Emotional Needs that the Nurserz ·school is Trying to 
, Fulfill: These needs were referred to by only two parents. 
One of these parents recognized three of these needs,snd she 
also recognized six out of seven of the social needs and three 
out of four of the pbysical needs that are objectives of the 
school. It would appear that the nursery school staff either 
is not getting its message across in this area or that there 
is some resistance on the part of the parents to recognizing 
these needs. A later analysis of their demonstrated ooopera-
1 tion as evidenced by their behavior and attitude toward their 
children JDa7 shed some light on this area. 
P1lysioal Needs that the Nursery School is Trying to 
Fulfill: As shown by Table I the physical need most often 
6 
recognized by parents was locomotion. That need least often 
recognized was self-feeding (column 2 under physical). The 
reason for the latter being the least often recognized could 
be accounted for by the fact that it is only indicated as a 
'1 
need for one child by the agency. It was recognized by the 
parent of that ehild. Only one other parent to whose child I 
II this need did not specifically apply mentioned it. Locomotion ' 
is the need that applies to the majority of children of 
parents intel"Viewed, which may aecount for the fact that it 
6 Recognition indicated by black asterisk (*) 
7 Those needs that apply specifically to each child are 
indicated by a red asteriSk. 
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was more frequently mentioned than the others listed. Loco-
motion was recognized as a purpose of the nursery school in 
all instances except one where it was indicated as a specific 
need for the child. It was also mentioned as a purpose of 
the school by three parents to whose children this need did 
not specifically apply. Communication was indicated as a 
specific need for seven children, but was recognized as a 
purpose to be fulfilled by the school by only four of the 
parents for Whose children it was a specific need. Two 
other parents for whose children it was not designated as 
a special need recognized this purpose of the school. Self-
dressing was designated as a special need for nine children 
and only two of the parents for whose children 1 t was indi-
cated as a need recognised it. Two other parents for whose 
children it was not designated as a particular need to be 
fulfilled indicated recognition of this aim of the nursery 
school. 
!I 19 
Although all of the four needs listed under physical 
needs are not specifically applicable to all children present- il 
ly enrolled at the school, these needs are felt to be those 
that are generally applicable and that are to be fulfilled 
I -
for children with cerebral palsy. These needs to be fulfilled 
11 
are listed in the order of their importance as stated by the 
agency. Table II will further designate whether these physi-
cal goals are understood for the individual child by parents. 
TABLE II 
UNDERSTANDING OF THE INDIVIDUAL GOALS FOR THEIR 
OWN CHILDREN BY PARENTS 
Parents Percentage of Goals Kinds of Goals Kinds of 
Listed for Individual Understood by Goal$ 
Child that Were Under- Parent not Under-
stood by Each Parent stood by 
:Parent 
1. 100% Physical, 
social,s~eech 
2. 100% Speech and 
relaxation 
3. lOG~ Physical 
4. 75fo Physical Social 
5. 100~ Social 
6. 50~ Pbysioal Social 
7. 50% Speech Social 
a. 0 S;Eeech 
9. 33% Social Speech 
and atten-
tion s~an 
10. 75% Social., Social. 
;Ehysical 
l.l. 33% Physical Physical, 
social-
emotional 
12. 61% Physical :Pbyaica'l, (part of it) social 
social, 
s12eech 
20 
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TABLE II (concluded) 
Parents Percentage of Goals Kinds of Goals Kinds of 
Listed for Individual Understood by- Goals not 
Child that Were Under- Parent Understood 
stood by Each Parent bl Parent 
13. 26% Pbysical Speech, 
relaxation 
and increase 
of atten-
tion SJ2&n 
14. 100% Physical, 
social, 
relaxation 
16. sa% Physical and Purpose of 
social physical 
.t11erau 
16. 33% Physical Social 
and 
emotional 
1'7. 0 Social 
and 
physical 
18. 100% Physical 
and social 
Table II is based upon the indications in the interview 
results as to whether the parents understood the specific goals 
that the staff of the nursery school was concentrating on for 
their children. 
The kinds of goals that are indicated as being understood 
and not understood by the parents in Table II are derived from 
a list of specific goals furnished by the nursery school teaob:-1 
er at Meeting Street School for each individual child. This 
list of goals for individual children was checked against 
21 
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1 expression of recognition and understanding of them by the 
8 
parents interviewed. The goals for the individual child rep-
resent tbose needs upon which the staff is ~ocusing their 
attention. It shou1d be stressed that the over-all aims of 
9 
, the school also apply to all children despite the fact that 
' such individual goals are set for each child. 
Evaluation of Table II: TWelve of the thirteen parents 
whose children's needs were listed as physical (other than 
speech) recognized the need or needs in part or in full. 
Of the fourteen parents whose children were indicated 
as needing to fulfill social goals, only eight parents recog-
nized any or all of these social goals for their own children. 1 
Only three parents failed to recognize and understand 
physical goals for their children, and two others failed to 
recognize the purpose of the physical therapy; whereas eight 
parents failed to recognize either all or part of the social 
goals for their children. 
Two parents recognised the goal of relaxation(emotional) 
for their children and one did not. Two other goals cate-
gorized as emotional were not recognized by ~he parents for 
whose children they were listed. 
8 Answers to 1, 2, 7, 8, lOa and 11 were checked on the 
interview schedule (Appendix A). 
9 As described in Appendix B. 
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Speech (or improved communication) was recognized as a 
goa1 for children by four parents for whose children it was 
listed, and three parents for whose children this was named 
as a goal did not mention it. 
Increase of attention span was named as a goal for two 
children, and neither of their parents indicated awareness 
of this goal. 
The goals, as listed by the agency personnel for indi-
vidual children, were those that the school staff were spe-
cifically working to fulfill for each individual child in 
addition to the over•all purposes of the nursery school. 
In ~sry, the information revealed in Table II indi-
cates that parents are aware of obvious goals in the area of 
physical improvement before they recognize social or emotional 
goals for their children. The two parents who did recognize 
emotional goals for their children also recognized all other 
goals tor thei1" own children. The neglect of three parents 
to mention speech as a goal, which would appear quite obvious 
for their children, may be traceable to a paucity of exposure 
to communication with the staff or an emotional blockage on 
the part of the parents involved to mentioning it. In one 
II 
II 
case the child has worked out a sign langc.age,and he communi- 'I 
cates in this wa7. His parents do not encourage him to talk 
due to the effectiveness of this method. In later tables 
these parents exhibit a low degree of cooperation in other 
areas. 
Incongrui ~ies between Goals Stressed by the Nursery 
School and Those Stressed by the Parent: The respondent 
in the eighth interview stressed locomotion and progress in 
walking, and considered this as the child's only handicap; 
whereas the sta~f named speech as an individual goal upon 
which they were concentrating and-as their prime concern. 
~he ninth respondent emphasized physical therapy and said 
that she felt the school was not giving her child enough; 
whereas the school staff did not name this as a particular 
need for the child. They did mention speech and increased 
attention span, neither of Wbich were recognized as goals 
10 
for the child by the mother. Another reapa.ndent emphasized 
her child's speech defect :, , whioh was not mentioned by the 
ata~f as a goal that the7 were concentrating on except in 
respect to encouraging the child to apeak in a group. The 
mother said that except for the child's speech he could 
attend public school. She referred to occupational therapy 
to exercise his hands, but she barely mentioned physical 
therapy, which was named by the school as an aid to reduce 
the child's limp. The school emphasized posture training 
and gait as features to be corrected by physical therapy 
for the child of the fifteenth respondent; whereas the 
mother just mentioned walking. She did emphasize getting 
the child to use her right hand, which, although an aim of 
the school, was not stressed by the staff. The eighteenth 
lO Respondent 12. 
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• I 
respondent said that her ohild is affeoted emotionally and 
that she is stubborn. The staff has found the child's ad-
justment good in the nursery school, and they say that her 
only maladjustment is in the home situation where she is 
'I 
I jealous of her sister. The mother did not mention this situ-
1 
ation at all. 
overall Understanding by Parents of the Goals 
of the Nursery School and OWn Ohild in Rela-
tion to the Length of Time Each Child Was 11 Enrolled at the Meeting street School 
Key to the Ohart: 
Understanding of Nursery School purposes: 
Excellent - seven or more purposes understood 
Good - five to seven purposes understood 
Poor - four or less purposes understood 
Understanding of OWn Child's Goals: 
Excellent - all goals recognized 
Good ... more than half recognized 
Fair half the goals recognized 
Poor less than ha1f recognized 
None - none reoognized 
11 !he length of time each child was enrolled in the school 
is indicated up to February, 1951, when the interviews 
took plaoe. 
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TABLE III 
UNDERSTANDING OF NURSERY SCHOOL PURPOSES AND CHILD'S GOALS 
Parent Child . Child Child Child 12 
Enrolled Enrolled Enrolled Enrolled 
Six months Six months One to two · TWo to three1 
or less to a zear zears yrs. or more ' 
I 
A* B** A B A B A B 
1. Poor Ex. 
2. Poor Ex. 
3. Poor Ex. 
4. Poor Poor 
5. Good :sx. 
6. Poor Poor 
7. Good l'air 
a. Poor None 
9. Good Poor 
10. Good Poor 
11. Good Poor 
12. :sx. Good 
13. Poor Poor 
14. Ex. Ex. 
15. Good :mx. 
16. Poor Poor 
17. Poor None 
18. Good Ex. 
* A Schpol Purposes ** B Ohild~s Goals 
12 Meeting st. School only open for a little over 3 years. 
Evaluation of 'fable III; Table III shows no obvious 
relation between understanding, on an overall basis of the 
:purposes of the nursery school and goals for the individual. 
child and the length of time the child has been enrolled at 
the school. Those parents who have had their children en-
rolled for the longest time (coltmm 4) might be expected 
to show the highest degree of understanding. But the grou:p 
of parents who indicate the relatively highest degree o'! 
understanding are those parents. Who have had their cMldren 
there the shortest period of time (column 1). This dis-
crepancy in the effect on understanding of the time that 
the child has been enrolled, may be attributable to the fact 
that the nursery is doing a better job of enriching the 
understanding of incoming parents now than they had previous-
11 
ly done. Another explanation mq be tbat the interest of 
:parents is highest at the time of their children's enroll-
ment. and. there'fore, understanding would be found to be 
the best amongst those :parents interviewed within a short 
time after their children started Meeting Street School. 
Table III shows that some :parents whose children have 
been at the school for six months or less understand very 
little about the purposes of the school and a small :pro-
portion in this group understand very little about their 
own children's needs. The table also shows that under-
standing of the purposes of the school and goals for their 
2'1 
. I 
l 
i 
I 
I 
! 
I 
I 
I 
li 
II 
own children were as a whole poorly understood by the group 
o~ parents who have had children a t the school ~or two to 
three years or more. Good and excellent understanding i s 
present i n all ~our groups as is poor understanding. 
Conclusions as to the meani ng of the above discussion 
o~ the table would at best be guess work. Further ~indings 
on the amount of exposure to communication from the school 
that these parents have experienced may illuminate the 
reasons wby the length of time the child ha.s been enrolled 
at the school shows no obvious relation with parental under-
standing. Individual personality problems on the part o~ 
the parents may have some bearing on this as might their 
ability to learn.13 But these latter-mentioned factors, 
which imply emotional resistance to l earning and differences 
in ability to learn, oan not be effectively dealt with in 
the confines of this study. 
II COOPERATION 
Cooperation will be evaluated i n terms of willingness 
to l earn, methods carr i ed over from the school by the parent s , 
and attitude and behavior toward the child. 
I' 
li 13 Only one parent interviewed was a college graduate -
respondent 5. The rest o~ the parents had high school 
education or less. II 
I 
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Evidence of Willingness to Learn: Evidence o:f willing-
ness to learn will be evaluated in terms of the answers to 
questions 6 and 6 on the questionnaire (Appendix A). 
14 
Ker to Ratings in the Tables 
Excellent - Those parents who answered rea to both 
questions 6 and 6. 
Fair -
Poor -
Parent 
1 
2 
3 
4 
6 
6 
7 
8 
9 
10 
11 
Those parents who answered res to just 
question 6. 
Those parents who answered no to both 
questions 6 and 6. 
TABLE IV 
EVIDENCE OF WILLDTQNESS TO LEARN 
Excellent Fair Poor 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
1: 
ll 
If 
I 
il 
ll 
TABLE IV (concluded) 
Parent Excellent Fair Poor 
12 * 
13 * 
14 * 
16 * 
16 * 
17 * 
18 * 
Evaluation of Table IV: .Only half of the parents inter-
viewed (nine of them) asked the staff both how and WbJ they 
were dealing with their children. T~e nine who asked the 
staff why they were dealing with their children in a certain 
way had all also asked them how they were dealing with their 
children. Four of the parents interviewed asked the staff 
how they were dealing with their children, but they did not 
ask the staff wby they were dealing with them in a certain 
way. Five of the parents interviewed have not asked the 
staff either of these questions. With the exception of 
14 No parent answered yes to question 6 and no to question 
6. No parent who answered no to both questions evi-
denced Willingness to learn by other comments made 
during the interview. 
I 
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these five parents who have been rated as 
maining thirteen have all asked the staff 
"poor", the re- II 
how they were deal-
ing with their children and were rated as "excellent" or 
"fair" depending on whether or not they had asked the staff 
why they were dealing with their children in a certain way. 
il 
II 
il 
The relevant area of understanding of the above-described 
type of cooperation could be defined as understanding of 
the particular goals of one's own child. Hypothetically, it , 
would seem that if a parent understood the goals for his or 
her own child, the parent would evidence Willingness to 
learn how the child was being dealt with and why the staff 
was dealing with the child in a certain way. 
The following ~ba~~ attempts to illustrate whether any 
relation exists between understanding of the individual goals Jl 
for each child by parents and their cooperation as demon-
15 
strated by evidence of willingness to learn. The bars in 
the three categories showing evidence of willingness to 
learn indicate the percentage of the understanding of their 
own child's goals by the parents represented in each of 
these categories. 
15 Refer to Tables II and IV. 
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TABLE V 
NUMBER OF :PARENTS IN EAOR CATEGORY 
( Synopsis of FIGURE I ) 
Amount of · ( Ooopera tion) 
Understanding Excellent Fair 
75% or more 4 2 
~ )o% to 75% 2 0 
50% 0 1 
33% 1 1 
25% or less 2 0 
Poor 
2 
0 
1 
1 
1 
Evaluation of Piga.re I and Table V: The nine parents 
in the braoket of the obart (FIGURE I) wbioh shows excellent 
cooperation as evidenced by willingness to learn range from 
100 per oent understanding of their child's goals to none. 
Six of the nine people in this bracket understand over half 
the goals for their own ohild and t~ee understand less than 
half. 
The four parents represented in the bracket of the 
ohart (FIGURE I) that indicates fair cooperation in this 
area seem to be at two extremes in understanding. TWo of 
these parents understand all the goals for their children. 
The other two understand one half and less respectively. 
I 
I 
I\ 
33 
lj 34 
The remaining five parents categorized in the lowest II 
bracket representing poor cooperation range from understand- II 
I 
ing of all of their child's goals by one parent to an under- 1 
I 
standing of none of the goals for the child by another par- Jl 
ent. !I!Wo of the parents in this category understand more 
than half of the goals for their child and three of them 
understand one half or less. 
An overall evaluation of the chart (FIGURE I) would 
indicate that there is no obvious relation between under-
standing of one • s own child' a goals and cooperation as 
evidenced by willingness to learn for this particular group 
of parents. The basis for the foregoing statement is that 
100 per cent understanding of oneJs own childrs goals is 
indicated on all three levels of cooperation, and under-
standing of no goals for the child is evidenced on levels 
,! 
I 
of cooperation rated as "excellent" and "poor". It is 11 
interesting to note that the parents showing the highest 1\ 
degree of cooperation tend to have a higher pereentage of ~~ 
parents demonstrating understanding of more than half the ljl 
goals of their own children (six out of nine). The tendency II 
toward no obvious relation within this group between under- 1j 
standing and cooperation may be accounted for by the small I 
universe which is represented by the eighteen parents. 
Conclusions: It may be that those parents who under-
stand their own child's goals, as indicated by interview 
results, did not take the initiative to inquire about 
nursery school methods from the staff. ~ts would account 
for the two parents rated "poor" in cooperation as showing 
"good" and "excellent" understanding of their own child's 
needs. Those three parents rated as "excellent" in coopera-
tion and who showed a low percentage of understanding of 
their own child's needs evidently are showing evidence of 
willingness to learn despite a dearth of understanding of 
their own child' a needs. It would seem that the enigma of 
suoh a. discrepanoy here is that if they had inquired as to 
how and why the nursery school was dealing with their child, 
they would ha.ve acquired knowledge as to goals for their 
own child. SUch a discrepancy may be explained by the 
presence of emotional bias to recognizing these goals by 
the parents or by other factors too numerous to take into 
account in the confines of this study. 
Methode Carried over from the Nursery School: Methods 
carried over from the nursery school will be evaluated as 
those· methode that contribute to the pbysical and emotional 
16 
improvement of the child. The carry-over of these methode 
'! . 
into the home will be credited to those parents who indicated :: 
16 The methods to be considered are : tmse that will aid 1, 
the child in his physical adjustment in those areas · 11 
that apply to his physical needs as stated under physical I 
purposes of the nursery school (Appendix B) and as stated , 
as individual goals for each child (Table II). An 
additional method Will be one in the area of emotional-
physical needs as listed for the individual child -
tba t of aiding the child to relax. 
35 
that the methods were used in the home by their answers to 
question 11 on the questionnaire (Appendix A) as well as by 
their mention of these methods as being used at home throughJ 
out the interview. An additional criterion Will be their 
demonstrated use in the home of methods used by the nursery 
school as observed by the interviewer. No method will be 
counted as being used at home if it is merely mentioned as 
an idea from the nursery school staff and if there is not 
sufficient evidence verbally or through behavior that it 
is carried over to home use. 
li 
ij 
An evaluation of methods carried over from the nursery 
school, as an index to any degree of cooperation, does not 
have meaning in the_ number of methods used at home but rather·' 
in the kinds used at home as they relate to the needs of 
the individual child. Another consideration in evaluating 
cooperation in this area will be the apparent degree (as 
indicated by interview results) to which these are carried 
over into the home. 
Key to Ratings in Table VI: 
Excellent - Carry-over of methods to the home to a 
degree considered as constant and complete 
in all areas that apply to the child. 
Good-
Fair -
Carry-over of methods to the home to a 
degree considered as constant and complete 
in all areas that apply to the ohild ex-
cept one. 
Carr7-over of methods to a degree con-
sidered as questionable in all areas or 
all but one area that applies to the child. 
36 
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II 3 
Poor 
-
Carry-over of a small percentage of I 
methods that apply to child's needs. 
I 
None 
-
No evidence verbally or through behavior 
that any methods are carried over. 
TABLE VI 
METHODS CARRIED OVER FROM THE NURSERY SCHOOL TO HOME 
USE BY PARENTS 
Parente Excellent Good Fair Poor None 
1 * 
2 * 
3 * 
4 * 
5 * 
6 * 
7 * 
8 * 
9 * 
10 * I· 
II 11 * 
I 12 * 
I~ 13 * 14 * I 
I 
I 
I 16 * 
II 16 * I II 17 * It II ,I 
II 
18 * 
II I I, I 
Methods Carried over from the Nursery School: 
TABLE VII 
NUMBER OF PARENTS I~T EACH CATEGORY OF TABLE VI 
OOOD :B'AIR POOR won 
3 3 2 4 6 
An evaluation of the cooperation shown in significant 
carry-over of nursery school methods into the home by par-
ents shows that more than half of the parents either did 
not carry over methods at all or carried them over to no 
appreciable degree. Only six parents are indicated as 
having carried over these methods to a degree tbat would 
1'7 
likely be beneficial to their child. Two parents carried 
over the kinds of methode that applied to their child's 
needs in all areas or all but one, but these parents were 
felt not to be consistent in their· application of the 
18 
methods by the interviewer. 
The carry-over of these methods implies prior under-
standing of them in relation to one's own child's needs; 
therefore it is felt that a high degree of cooperation in 
this area designates a high degree of understanding, and, 
conversely, a low degree of cooperation indicates lack of 
understanding. 
17 Those parents rated 
18 These 
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Attitude toward the Child: Attitude toward the child 
as a criterion for cooperation will be based on the expres-
sion of attitude toward the child as stated verbally in the 
interview by the parent, and as it wae expressed by behavior 
and verbal treatment of the child during the interview as 
19 
observed by the interviewer. 
The criterion used for rating attitudes was the agenoy'a 
definition of acceptance by the parents· (Appendix 0) as 
well as the interviewer's observation as to the acceptance 
of the child~ e limitations by the parents, any feeling of 
shame on the part of the parents, and their expressed or 
demonstrated behavior in spoiling or overprotecting those 
children noted as only children. Due to the nat-ure of the 
interview schedule, all indices of acceptance of the child 
by the parent were not expressed positively or negatively 
by the respondents in all cases. Thus the ratings on the 
following table as to the degree of cooperation expressed 
in this area is on an individual scale for each parent as 
they expressed a positive or negative attitude toward their 
child. 
19 The latter observation of attitude toward the child 
was possible in only those oases where the child was 
present at the interview, as will be noted in Table VIII. 
jl ~=J_i L 
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TABLE VIII 
ATTITUDE TOWARD CHILD 
Parent Excellent Good ~air Poor Comment 
1 * 
2 * 
3 * 
4 
5 * 
6 
7 
a * 
9 * 
10 
11 * 
12 * 
13 
14 * 
* 
* 
* 
* 
* 
Two children present at inter- li 
view. Handicapped child presen~ 
Other child present but not 
handicapped child. 
Handicapped child present at 
interview. 
Other child present at inter- 1 I 
view but not handicapped child.
1 Handicapped child present. II 
Only child. 
1 
Handicapped child present . 
Handicapped ohild present and I 
one other ohild. 
Handicapped child present. 
Only child. 
!r'Wo other children present but I 
not handicapped ohild. 
Two children present, one of 
whom was the handicapped child. 
Two children present, one of 
whom was the handicapped child. 
TWo children present, one o'f 
whom was the handicapped child. 
Handicapped child present. 
Only child. Husband inter- 1 
viewed also. 
1 
Three children present, one of I 
Whom was the handicapped child.! 
II 
)i 
'L 
TABLE VIII (concluded) 
lack of recognition of the emotional needs that the nursery 
school is trying to fulfill (Table I). In not recognizing 
needs in this area moat of the parents are obviously not 
fulfilling the needs of the children at home as indicated 
by the rating of cooperation on the chart. 
Two cases were encountered where it was difficult to 
rate the attitude due to an obvious conflict between the 
parents' well-meaning point of view and the nurset7 sohool 
staff's aim for that child. In one case the parent felt 
that the child's brother was providing needed competition 
for her; whereas the agency felt that it was a home problem 
demonstrating too much competition for the child's limita-
20 
tiona. Other factors that demonstrated the mother's 
20 Respondent 11. 
I 
I 
I 
attitude toward the child aided in rating the degree of co-
operation. In another case the parent felt that she should 
grant her child enough independence to make her as self-
sufficient as possible, but she said that the staff at the 
nursery school had told her that she was pushing the child 
21 
too much. Because she demonstrated during the interview 
cognizance of her child~s limitations and potentialities and 
a heal thy attitude. toward aiding the child to be self-euffic-
ient, she was rated as "good" in cooperation. 
It is interesting to note that in the five cases of 
12 
parents with only children two of these parents rated as 
"excellent" in cooperation in their attitude toward their 
children. The other three rated as "fair" and "poor". 
In the two cases Where husbands were interviewed, both 
men showed very evident signs of emotion toward the handicap 
in their own children. It happened that in both these fam-
ilies they had only children. Both men were discouraged 
and seemed reluetant to aeoept l:lmi tations in their children. 
One of the husbands interviewed adopted the fatalistic atti-
tude that there was no hope for the future of his child. 
The other husband interviewed refused to let his ohild show 
me the hand that was handicapped. Although many of the 
21 Respondent 18. 
22 Respondents 5, 8, 13, 15 and 16. 
II 
II 
L 
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r -::thers interviewed expressed inability" to realize fully 
their ohildren 1 s limitations and potentialities, a.nd either 
admitted or demonstrated that they spoiled their ~hildren, 
only one mother displayed a wholly emotional attitude toward 
her child. She felt that having a handicapped ohild was a 
blight and that it had ruined her child's life as well as 
that of her husband and herself. Her behavior during the 
entire interview indicated that she was emotionally blinded 
to aiding her ohild by trying to realize and aooept his limi-
tations and potentialities. 
Relevant areas of understanding to the above-described 
type of cooperation would seem to be understanding of the 
emotional and sooial needs that the school is trying to 
fulfill for all the children as well as understanding of 
the social and emotional needs (or goals) for the individual 
child. 
Emotional needs that the school is trying to fulfill 
were only recognized by two parents as indicated in interview 
results. One parent recognized all but one of the four list-
ed and she rated as "excellent" in oooperation as concerned 
43 
her attitude toward her ohild. The other parent recognized 
one out of the three listed and was rated as "good" in eo-
operation as oonoerned her attitude toward her child. Suoh 
a relation is hardly meaningful as 1 t ooncerns only two 
parents. 
II ====~======================~~~ 
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In order that the reader may see more clearly the 
relationships that were found in this study between under-
standing of the social goals of the school and the social 
and emotional goals for the individual child and cooperation 
in this area, the following tables are presented. 
TABLE IX 
RELATION BETWEEN REOOGNITION OF SOCIAL GOALS 
OF THE NURSERY SCHOOL AND COOPERATION AS 
EVIDENCED BY ATTITUDE TOWARD CHILD 
Recognition of Social 
Goals of Nursery School 
Rating in CocKeration(Attitude) 
EXcellent Goo Fair Poor 
A11 
I 
!I 
More than balf 2 1 II 
Less than half 1 2 4 5 )I 
~~~O~h=- ~=- ===================================1====2====== II 
Table IX shows that understanding of the social goal a 
of the nursery school is higher for those parents who rated 
as "excellent" and "good" in cooperation in their attitude 
toward their children. None of these parents failed to 
recognize some of the social goals of the nursery school; 
whereas three of the parents rated as "fair" and "poor" 
in cooperation in this area failed to recognize any of 
the social goals of the nursery school. The one parent 
rated as "excellent" in ooo:Peration in her attitude toward 
her child and who recognized less than half the social goals 
.I 
II 
lt 
II 
II 
II 
lj 
I 
i 
li 
II 
II 
II 
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of the nursery school, did recognize three of them which 
23 
is slightly lese than one half the goals listed. The two 
parents rated as "good" in cooperation in this area, who 
recognised less than half the goals listed as social needs 
to be fulfilled by the school, recognized one and three of 
these needs respectively. 
All parents rated "fair" or "poor" in cooperation, as 
evidenced by their expressed attitude, recognized lees than 
half of the social goals listed by the nursery school. Non e 
of those parents rated as "fair" in cooperation recognized 
more than two out of the seven social goals listed by the 
school, and one recognized none of the goals. Of the seven 
parents rated as "poor" in cooperation in regard to their 
attitude toward their children, two of these parents recog-
nized two of the seven social goals listed by the nursery 
school, three of them recognized only one goal, and the 
r emaining two recognized none. 
On the basis of Table IX and the foregoing discussion, 
it seems logical to conclude that an obvious relation does 
exist between understanding of their own child's goals and 
cooperation in attitude toward the child, as evidenced by 
the findings for this particular universe of eighteen par-
ants. 
23 Seven social needs to be fulfilled were listed - refer 
to Table I. 
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The following table will be based on the results of 
Tables II and VII as these show respectively the number of 
social goals for the child understood by the parent and the 
ratings in cooperation in attitude toward the child. The 
interview results were further checked to find the exact 
number of social goals not recognized. 
TABLE X 
RELATION BETWEEN RECOGNITION OF SOCIAL AND 
EMOTIONAL GOALS FOR OWN CHILD AND COOPERATION 
AS EVIDENCED BY ATTITUDE TOWARD CHILD 
Recognition of Social Goals 
and Emotional Goals for Child 
All 
More than half 
Half 
Less than half 
None 
None listed for child 
Rating in Cooperation (Attitude toward Child) 
Excellent GOod Fair Poor 
3 1 3 
1 
1 
1 6 
1 1 
Table X shows that all those p~rents who recognized all 
the social goals for their children were rated as "excellent~, 
"good" and ":fair" in cooperation. All who were rated as 
"excellent" in attitude as a oriterion for cooperation under-
stood all the social and emotional goals for their children. 
Those parents rated as "good" in cooperation (attitude toward 
child) showed an understanding of all or half the social and 
:I 
li 
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for her child. ,, 
I 
An obvio~s relation seems to exist, as shown by Table X, 1 
between understanding of the social goals for one's own ohild li 
and excellent cooperation in attitude toward the child. At 
the other extreme of the scale, it would seem that those 
parents who recognized none of the social goals for their 
own child fell into the category rated as "poor" in coopera-
tion in attitude, for the most part. As was previously 
pointed out, the only negative relation to appear in this 
table was that concerning the three parents who recognized 
24 As indicated in Tables I and IX. 
• 
• 
II 
, I 
II 
all their own children's goals and were rated as "fair" in 
cooperation. But this may have been accounted for by their 
low understanding of sooial goals of the nursery school • 
The results seem significant as concerns this particular 
universe of eighteen parents, but do not indicate that the 
same relation between understanding and cooperation wou1d 
be derived from a larger universe • 
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Ol!!PTER IV 
PIM>nTGS AND EVALUATIONS OF FINDINGS ON COMMUNICATION 
Media of Communication Used by Meeting Street School 
The following forms of communication have been used 
by the Meeting Street Sobool to aid parents to understand 
about the work of the school as it pertains to their own 
children and as it pertains to all children enrolled. Some 
of these methods of communication help the parent understand 
the medical basis of cerebral palsy, the different manifesta-
tions of it, treatments for it, and medical progress in the 
field. 
Individual Conferences: Individual conferences are 
held informally with the parents by members of the staff 
while the child is in school or while the parent is at a 
staff-parent meeting. Conferences are held by appointment 
with staff members also. 
I 
Reading: I The following reading matter is made available 
by the school to the parents of children enrolled at the 
school.: 
I. Help at Last for Cerebral Palgv - Public Affa~rs 
pamphlet 158 - by Eugene Taylor. This pamphlet is dis-
tributed by the National Society for Crippled Children and 
Adults. This pamphlet answers many questions as to the whys 
II 
II 
1: 
:I 
II 
and wherefore about cerebral palsy in a simple and direct 
way. It discusses the problems that emerge from cerebral 
palsy and how these are being met, and can be met, for the 
child as well as for the family. 
II. Reprints of articles from The Crippled Child, a 
magazine which prints many articles on cerebral 
palsy. 
III. The Brain Injured Child by Strauss 
This book was not prescribed reading for any 
parents interviewed for this stuay. 
IV. Subscriptions are taken by many parents to The 
Crippled Child. Subscriptions to this magazine 
are made through the school. 
Staff-Parent Meetings: 
Types: 
I Presentation by the medical consultant staff 
of the school of the facts concerning cerebral 
palsy. These men have included a pediatrician, 
a child psychiatrist, and an orthopedist. 
II Presentation of facts concerning cerebral palsy 
by the staff of the l!Ieeting Street School. They 
26 
include physical therapist, occupational thera-
pist, speech therapist, recreational director 
and nursery school teacher. 
25 At the time the study was made, there was not one on 
the sta:tf. 
,) 
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III. Guest speaker, who is an instructor in child 
development at the University of Rhode Island. 
IV. Guest speaker on nutrition from the Rhode Island 
State Health Department. This speaker is a 
nutritionist. 
v. A meeting devoted to explaining to the parents 
"Things to Do at Home". The staff members speak 
on these methods. 
VI. Parties 
The parties include one at Christmas held at the 
school for parents, staff and children and a 
family picnic with the staff in the Spring. At 
these parties the staff members have an opportun-
ity to chat freely with the parents. 
VII. Toy Exhibits 
26 
Films Shown at Staff-Parent Meetings: 
I. Meeting Emotional Needs in Childhood - Vassar 
College film 
26 The four movies listed as being shown at staff-par ent 
meetings were indicated as those that were consistently 
shown at the meetings. The list of meetings (Appendix D) 
indicates that additional ones were included in these 
meetings. An inquiry was made as to the discrepancy 
between the lists, and the information from the school 
indicated that the additional ones shown and not listed 
above were run-of-the~ill child development movies. 
Although Meeting Street School does not appear on the 
program schedUie o:t meetings as having been shown to 
parents, the school names this as a movie that is shown 
to them. The discrepancy may be accounted for by the 
fact that it is shown at times other than staff-parent 
meetings. 
5 
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III. 
Speech TherapY - National Society for Crippled 
Children and Adul te, Inc. 
Search - National Society for Crippled Children 
and Adults • Ino. 
This film depicts a cerebral palsied child and 
his father. It demonstrates the child's view of 
! 
II 
II 
II 
i 
I 
hie problema as he encounters them in hie everyday 1 
experiences. 
IV. Meeting Street Schoo1 - Crippled Children and 1 
Adults of Rhode Island, Ino. 1 
This film depicts the staff and children, when 
the school is in session. It demonstrates the 
different therapies as well as the recreational 
activities carried on at school. The film gives 
the viewer an insight into the routine of the 
school. 
Exposure to Media 
Sta.ff~Parent Keetings and Movies Shown at These Meetings: 
The following table shows the number and kinds of 
staff meetings and movies attended by each of the parents 
interviewed for this study. The results of the table were 
obtained by checking the attendance record for the Parent 
Meetings at Meeting Street School against the listed monthly 
meetings held up to the time the interviews took place 
I 
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(Appendix n). All these meetings were opened to the parents 
of all ohildren enrolled, and notices were sent informing 
these parents of scheduled meetings. 
TABLE XI 
ATTENDANCE AT STAFF-PARENT MEETINGS BY PARENTS 
Parents NlllDber of Kind Number of Kind 
Meetings Movies 
Attended Viewed 
1 None None 
2 
2 7 Meetings 5 Speech 
Tnerau, 
First Ste!s, 1 I Cere'Dra ' 
~alsy Center 'I 
Prosram, 1 
Search, Meetl j g Eiiiotiona.ll 
eeds in I 
cni11D:tood 
3 None None 
4 None None 
5 2 Report on 
medical progress 1 Search 
6 None None 
7 None None 
26 Speech on "Basio Personality Needs." Discussion groups (September, 1948), Hobby show, one party and 5 movies, 
talk on research in cerebral palg,y by pediatrician, talk 
on latest medical progress in cerebral palsy by pedia-
trician. 
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Parents Number of Kind 
Meetings 
Attended 
8 4 
9 None 
10 1 
11 2 
12 1 
13 5 
14 9 
15 None 
16 None 
Discussion groups 
Talks by nursery 
school teacher and 
psychologist 
talk on research 
Discussion groups 
Annual meeting 
Movie 
3 parties 
Discussion Group 
Talk by nursery 
school teacher and 
Hobby show 
Meetings 
N11mber of 
Movies 
Viewed 
3 
None 
None 
1 
1 
2 
3 
None 
None 
Kind 
Meeting 
Emotional 
Needs in 
Childhood, 
First Steps, 
Life with 
Bab 
Search 
Search 
S~eech 
T era:pt , · 
A Oereral 
:Pa.i sy 0 Em ter 
:Program 
Meeting 
Eiriotional 
Needs in 
ChildhOod, 
First Ste:ps, 
Life with 
Baby 
27 Discussion groups, Talk on "Basic Personality Needs", 2 
parties, Talk on "Pl~ and What Children Learn from It", 
HObby Show. Talk on "Children's Personality Needs", Talk 
on "Research at Meeting Street School", Talk by psychol-
ogist on "Intelligence Testing." 
ji 
li 
Parents Number of 
Meetings 
Attended 
1'7 1 
18 3 
TABLE XI (aonaluded) 
Kind Number of 
Movies 
Viewed 
Report on Medical None 
Progress in Cere-
bral Palsy 
Movie, party, 
Report on 
Medical Progress 
in Cerebral 
Palsy 
1 
Kind 
Search 
Table XI shows that a total of eight families inter-
viewed have attended none of the meetings held by the 
Meeting Street School. The table also indicates that, for 
the most part, those parents who did attend meetings only 
attended a very few of those held. The reasons most often 
proffered for non-attendance at meetings by the parents 
interviewed were that they were t ied down at home and unable 
to get baby sitters, and that they could not attend due to 
working hours. 
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Readtns; The amount of reading that was done by the 
eighteen parents interviewed was determined by their answers 
to question 4 on the interview schedule (Appendix A). It 
would seem significant to note whether this mode of oommunt-
cation had been supplemented by attendance at staff-parent 
meetings, and movies. This information will be indicated 
in Table XII. 
Key to Table XII: 
A. - A great deal of ~eading Attendance at meetings 
and movies 
B. - Some Reading 
c. - No reading 
SUpplemented by one meet-
ing or movie - * 
Supplemented by more than 
one meeting or movie * 
Supplemented by a school 
party # 
T 
'I 
I 
--
- -- ---·-- 5 
TABLE XII 
EXPOSURE TO READING AND RELATION TO TABLE XI 
Parents Reading Meeting Movie 
From Soboo1 Outside 
A B 0 A B 0 
1. * * 
2. * * * I. * 
3. * * 
4. * * 
5. * * * * 
6. ? * 
7. * * 
* * * * a. 
9. * * 
10 . * * * 
11. * * * * 
12. * * * * 
13. * * * I. * 
14. * * * I. * 
15. * * 
16. * * 
1'1. * * * 
18. * * * I. * 
I 
I, 
]I 
II 
Table XII shows that eight parents did not read any 
material distributed by the school. Of these eight parents 
who read no literature from the school, one parent did a 
great deal of outside reading and two did some outside read-
I! 
ij 
·I 
;L5_e 
'I 
i 
ing, and the remaining five parents did no outside reading. \ 
Four of these eight parents had also attended meetings and/or 1j 
movies sponsored by the schoo1.
28 
The remaining four had I 
attended neither meetings nor movies sponsored by the school ~9 ~1 
The table indicates that seven parents did some reading I 
from the literature distributed by the school. Of these seven 
parents only one 
outside reading, 
II 
parent supplemented this reading with some 11 
but she did not attend any meetings or movies I, 
sponsored by the 
30 
school. Of the remaining six, three had 
31 
attended meetings and/or movies sponsored by the school. The 
. 32 
remaining three had attended no meetings or movies. 
Only two of the parents had read a great deal of the 
liter ature distributed by the school. One of these parents 
had supplemented her reading from the school with a great 
I deal of outside reading and bad attended numerous meetings ·J 
33 I 
and movies shown by the school. The other parent bad not I 
supplemented her reading from the school, but she had attended 
28.Respondents 5,13,17 and 18. 30. Respondent 9 
29.Respondents 1.4,15 and 16. 31. Respondents 2,10,119 
32. Respondents 3.7,13. 33. Respondent 14. I 
II 
ji 
II 
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li 
li One parent indicated that she bad possession of a pamph-
! let from the school, but she indicated no evidence of having 
j read it. This parent had read no outside literature and had 
I 35 
I 
attended no parent meetings or movies. 
In a later portion of this stuay, the relation between 
exposure to media of communication and the amount of under-
standing and cooperation Will be noted as will be the amount 
of understanding and cooperation exhibited by those parent~ 
who have had little or no exposure to communication with the 
school. 
Individual Conferences: Due to the fact that the ques-
tionnaire did not elicit answers as to the types and numbers 
of individual conferences held with parents, and because the 
staff could not supply a record of these conferences, no 
record of exposure to this medium of communication can be I 
I 
sbown for the eighteen parents interviewed nor can the possible 
I 
effects of such conferences be determined. I 
All parents of children presently enrolled in the nursery 
school have bad an opportunity for at least one individual 
conference with the Executive Dir ector and the staff member s. 
When the child is accepted for enrol1ment, the Executive 
Director discusses the child and the school with the parent. 
34. Respondent 8. 
36. Respondent 6. 
\i 
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II 
The mother is then invited to come and stay with the child 
at school, after the child's enrollment, until such time as 
she feels that the child is ready to be left alone. The 
staff feels that in this way the parent sees the child loved 
In addi-
I 
I 
II 
II 
II 
tion to this process of allowing the parent to see the child's II 
acceptance by the staff, the parent also is made to feel that 
and accepted and allowed to do things on his own. 
she is accepted by the staff. During this process members 
of the staff have an opportunity to hold informal conferences 
with the parent. 
Another means by which the parent is afforded the oppor-
tunity to confer with staff members is that offered at staff-
parent meetings and parties held by the school. Table XI 
gives the reader an idea as to parents who have had this op-
portunity to confer with staff members. 
The Executive Director indicated that home visits are 
made by appointment with the parent by the nursery school 
36 
teachers and the therapists. But no record of the visits 
made to those eighteen parents interviewed for this study 
was available. 
It is interesting to note that during the interviews 
when the parent referred to methods and attitudes carried 
over to home use, they frequently referred to having derived 
36 Rome visits are made by the occupational and physical 
therapists as well as by the Executive Director and 
the Recreational Director. 
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this i n£ormation from a member or members of the eta£!. The 
reference to information directly from staff members was re-
ferred to and seemingly understood more frequently than that 
derived from reading, attendance at parent-staff meeting, 
and movies. 
The Kind of Understanding and Cooperation Shown by 
Those Parents Who Attended No Meetings a.nd Viewed :No Jlovies: 
The eight parents who attended no meetings and viewed no 
movies show the following amount of 1mderstanding of the 
purposes of the nursery school and the £ollowing ratings £or 
cooperation .. 
TABLE nii 
U:NDERSTANDING OF PARENTS WHO ATTENDED NO MEETINGS 
AND VIEWED NO MOVIES 
Parents Goals of Nursery School Goals for OWn Chil d 
Number Understood Percentage 
Social Emotional Pbysical Understood 
1. 2 0 1 100% 
3. 1 0 1 100% 
4. 0 0 1 "75% 
6. 2 0 0 5o% 
?. 1 0 1 33% 
15. 3 0 2 a a% 
16. 1 0 1 33% 
=====--==~ --= -=- --
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The eight parents who did 
not have the benefit of information that would have been de-
rived had they attended staff meetings and movies show an 
overall low understanding of the purposes of the nursery 
school. But more than ha1f of them understood 50 per cent 
or more of their children • a own goals. None of them recog-
nized the emotional needs that the nursery school is trying 
to fulfill. Five of those who recognized any of the physical 
purposes that the nursery school is trying to fulfill recog-
nized at least one of those purposes that pertained to the 
37 
parents' own child. Of these same five parents, one recog-
nized an additional purpose that did not pertain to her own 
child. This same parent failed to indicate reoogni t:ton of 
a purpose to fulfil1 a physical need that applied to her 
38 
child. The ot~er three who did not recognize those pur-
poses that applied to their own children included two parents 
who recognized one other purpose that did not apply to their 
children and one parent who did not recognize any of the 
purposes. 
Recognition of their own children's goal~ was high for 
half of these eight parents and low for the other half. The 
tendency in this group to understand their own children's 
37. Each one of these five recognized one of the physical 
purposes and one of the five recognized two of these 
that pertained to the child. 
38. The other four in this group did not fail to recognize 
those that applied to their own children. 
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goals more thorougllJ.y than those of the nursery school may 
be accounted for by the faot that they are close to their 
children at home and have not had the benefit of factual 
knowledge about the school due to their non-attendance at 
meetings. An additional reason for their understanding of 
those goals that pertain to their children may be accounted 
for by home visits from the staff or communication with them 
when they bring their children to school. This latter reason 
is purely ~othetical as no record of this communicat ion is 
available. The low understanding of nursery school purposes 
may be traceable to their lack of attendance at parent meet-
ings. The reading distributed by the school is of suoh a 
nature as not to give them an insight into what Meeting 
street School is doing for their children; rather it tell s 
them about cerebral palsy and what they can do to aid the-ir 
children at home. This literature may have a bearing on the 
amount of cooperation shown in certain areas. 
---lj~~-
1 
---=.c--= o~-=- -r-
1 
I 
I 
I 
I 
I 
I 
\I 
' 
I 
I 
i 
TABLE XIV 
COOPERATION OF PARENTS WHO ATTENDED NO MEETINGS AND 
VI:FNIED NO MOVIES 
Parents Evidence of Carry-over of Attitude 
Willingness Methods from toward 
to Learn School Child 
1 . Poor Fair Fair 
3. Excellent Excellent Good 
4. Poor Fair Poor 
6 . J:loor Poor Poor 
Fair None Poor 
9. Fair None Fair 
16. Excellent Good Excellent 
1 6. Poor Good Poor 
Evaluation of Table XIV: Table XIV indicates that 
two parents who have attended no meetings and have seen none 
of the movies shown by the school showed excellent coopera-
tion as evidenced by willingness to learn. These same two 
parents are rated high in cooperation in their carry-over 
of methods from the school and their attitude toward their 
children. It would seem that their high rating i n the latter 
two areas of cooperation might be accounted for by the fact 
that t heir rating on evidence of willingness t o learn i ndi-
cates that they have asked the staff how and why they are 
dealing wi th their children. Neither of these parent s had 
=--=..:....-= ---- - === -------
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done any outside reading on oerebral palsy, and only one of 
them did some r eading of literature from the school. 
The rest of the ratings in cooperation for these parent s 
who attended no meetings ranges from "fair" to "poor" in 
evidenoe of willingness to learn and attitude toward the 
child and from "'fair" to "none" in oarry-over of methods 
from the sohool, with the exoeption of one parent who rated 
"good" i n t his area. The parent who rated as "good" in 
car ry-over of methods told me, in t he course of the inter-
view, that his Wife had gone to the sohool to observe for 
two weeks during the time she was unemployed, which may 
account for the high rating in this area. · Four of these 
parents indioated that they had done no reading on oerebral 
:palsy. Of t he other four, two had done some reading from 
the literature distributed by the school, one had done some 
outside reading, and the fourth parent had read some liter-
ature from the sohool and had done some outside reading. 
The amount of reading done does not show any effeot upon 
the degree of oooperation for this small proportion of 
parents. 
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The Kind of Understanding and Cooperation Shown bz 
Those Parents Who Attended Meetings: The ten :parents who 
attended meetings, some of which included the showing of 
movies, show the following amount of understanding for pur-
poses of the nursery achool and for the goals of their own 
child and the following ratings for cooperation. 
TABLE XV 
um>ERSTANDING OF PARENTS WHO ATTENDED MEETmGS 
Parents Goals of Nurser,- Goals for No. of No. of 
School OWn Child Meet- Movies 
Number Understood Percentage ings At-Viewed 
Social Emotional Pbysioal Understood tended 
2. 1 0 1 100% 7 2 
5. 4 0 1 100% 2 1 
a. 0 0 1 0 4 3 
10. 2 0 3 75% 1 0 
11. 3 0 1 33% 2 1 
12. 5 0 2 61% 1 1 
13. 0 0 2 25% 5 2 
14. 6 3 3 100% 9 3 
1'7. 1 0 1 0 1 0 
18. 3 1 2 100% 3 1 
Evaluation of Table XV:Comparison with Table XIII: The 
overall understanding of purposes of the nursery school is 
only slightly higher for those parents who attended meetings 
sponsored by the school. A little more than half the par-
ents who attended meetings understood more than 50 per cent 
of their own children's goals. This l atter percentage of 
understandine: is about on a 'Par with the understa.ndins;r of 
I' 
67 
Evaluation of Table XV: Co!llllarison with Table XIII: The 
overall understanding of purposes of the nursery school is 
only slightly higher for those parents who attended meetings 
sponsored by the school. A little more than half the par-
ents who attended meetings understood more than 50 per cent 
of their own children's goals. This latter percentage of 
understanding is about on a par with the understanding of 
goals for their children by parents who had not attended 
meetings. In the case of those parents who had attended 
meetings, understanding of 100 per cent of the goals for 
their own children occurred for twice as many parents as 
had understood this percentage and had not attended meetings. 
Conversely, in the group that had attended meetings, two 
of these parents understood none of the goals for their own 
children; whereas some of the goals for their children were 
recognized by all parents who had not attended meetings. 
Those parents ho understood all the goals for their child-
ren had attended two, three, seven, and nine meetings, and 
all of them had viewed at least one movie. The two parents 
who understood none of the goals for their children had 
attended four meetings and one meeting and viewed three 
and no movies, respectively. Apparently this group (rep-
resented in Table XV) has not a proportionately higher num-
ber of parents understanding their own children's goals than 
the group who did not at tend meetings. The extreme in 
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understanding of their own children's goals might well indi-
cate that attendance at meetings, alone, does not contribute 
to enriching understanding of the problems of each ohild. 
Rather it may depend upon the parent and the initiative that 
he takes in discussing his own child at these meetings and 
in relating the information derived from the meetings to his 
own child. 
Understanding of the physical needs that the nursery 
school is trying to fulfill is somewhat higher for those 
parents who attended meetings than for those who had not. 
Half of them understood half of these purposes or more. Two 
parents in this group understood three and one of the emotion-
al purposes of the school, respectively, whereas no parent 
in the other group understood any of these purposes of the 
nursery sehool. Understanding of the social needs to be 
fulfilled was only slightly higher for this group than for 
the group who had not attended meetings. The number. of 
meetings attended did not necessarily have a.ny bearing on 
the amount of understanding, as some parents who attended 
quite a few show low understanding, and others who did not 
attend more than one or two meetings show relatively high 
understanding of the purposes of the school. 
To trace the effect of the types of meetings attended 
and movies viewed on relevant types of understanding would 
necessitate an individual analysis for each of the ten pa.rente 
68 
who attended meetings and/or viewed movies. Since such an 
evaluation would of neoessi ty be complicated and give only 
individual results for each parent (rather than an overall 
picture), such will not be attempted. If the reader were 
t o compare Tables XI and X:V, 1 t would become olear that rat-
ings on types of understanding relevant to the meetings at-
tended and movies viewed are good for some parents and poor 
for others; thus no definite trend of effect of meetings and 
movies on understanding occurs in the results of this study. 
In those oases where understanding is good in relation to 
exposure to communication in a relevant area, the parent 
might be more receptive, more intelligent, and have a min imum 
of emotional blockage to understanding. The reverse might 
be true for those parents whose l ow rating in understanding 
shows no effect from attendance at meetings and/or viewing 
movies. Such assumptions are hypot hetical at beet. 
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TABLE XVI 
OO~BRATION 0~ PARENTS WHO AT~ED MEETINGS 
Parents Evidence o'f Carry-over o'f Attitude 
Willingness Methods 'from toward 
to Learn School Chil.d 
2. Fair None Fair 
5. Excellent Exoel.lent Excellent 
a. Excellent None Fair 
10. Excellent None Fair 
11. Excellent Poor Poor 
12. Excellent Poor Fair 
13. Excellent Poor Poor 
14. Excellent Excellent Excellent 
17. Poor None Poor 
lB. Fair Good Good 
Evaluation o'f Table XVI and Comparison with Table XIV: 
It is significant that this table indicates a majority of 
seven out o'f ten parents rated as "excellent" in evidence 
of willingness to learn. In addition to their inquiries 
from sta'f:f members about how and why their children are being 
dealt with, their attendance at meetings shows that they want 
to make the e'ffort to learn. Only one parent is rated as 
"poor" in this category. She consistently shows poor under-
standing and lack of cooperation, and her attendance at 
meetings has been limited to one meeting. 
________ I -
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The ratings in carry-over of methods from school in-
dicate that a higher percentage of parents that attended 
meetings than those who did not attend meetings are rated 
as "poor" or as carrying none over from the School. Five 
of the parents attended meetings at which the staff dis-
cussed "Things to Do at Home." The ratings of these five 
parents were "none" for three of them, and upoor" and "ex-
cellent" for the other two. The parent who is rated as 
"excellent" shows consistently good understanding and a 
high degree of cooperation. 
Ratings on attitude toward child were slightly higher 
for the group that attended meetings. Twice as many are 
rated as "excel1ent"; half as many are rated as "poor"; 
and the same number are rated as "good". There was a 
clustering of twice as many rated as "fair" as of those 
who did not attend meetings. Upon examination of the kinds 
of meetings these parents have attended and the types of 
movies they have viewed, it is apparent that the content 
of the meetings and movies did not influence attitudes in 
the same way for each parent. Three parents attended meet-
ings at wbioh lectures and/or discussions and movies were 
presented which woul.d influence attitudes. These three 
parents rated as "fair", "excellent", and "fair". The 
attendance at meetings may have bad some influence in 
these oases. Four parents just saw movies Which influenced 
attitudes. They rated as "excellent", "poor", "fair", and 
~--=c==----==1' __ _ 
"good" in their attitudes toward their children. If the 
viewing of movies could be said to be the sole influence on 
the atti't11des of these parents, it would appear that the 
effect of movies ran the gamut in influenoing (or not in-
fluencing) every possible 'ty];le of attitude. OnQ parent 
just attended a meeting at which ways of handling pre-school 
children were discussed. She rated as "poor" in cooperation 
in this area. The influence of exposure to communication 
which is purported to aid in the development of an attitude 
of acceptance toward the cerebral palsied child cannot be 
accurately determined as other influences are also molding 
attitudes. 
In conclusion, the diversity of ratings in understanding 
and cooperation for both those parents who attended meetings 
and those who did not indicates that the disposition and the 
ability to learn ·b,;f the parents may have some bearing on 
the effect of communication on the parents. This diversity 
of ratings in understanding and cooperation may be attrib-
utable to the small universe under consideration. 
Those parents Who supplemented their attendance at 
meetings with reading were not necessarily found to rate 
higher in understanding or cooperation, with the exception 
of two parents. One of these two parents had read a great 
deal of literature on her own initiative, other than that 
which was distributed by the school. The other parent had 
____ J ___ --- -==~ 
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1 read , a great deal of literature distributed by the school 
as well as other material she had sought out by herself. 
These two parents both rated as "excellent" in all areas of 
cooperation, and they understood all their own children's 
goals as well as understanding a goodly percentage of the 
purposes and objectives of the nursery school. In other 
oases the effect of the number of meetings attended in addi-
tion to the amount of reading done by a parent on understand-
ing and cooperation varied; in other words, one parent who 
indicated that she had read all the literature distributed 
by the school understood none of the goals for her own child 
and only one goal of the nursery school, and her rating in 
cooperation indicated that she had carried over some of the 
methods of the nursery school to home use; her attitude 
toward her ohild was just "fair"; despite these facts her 
rating in cooperation as evidenced by willingness to learn 
was "excellent". This parent had attended a relatively high 
number of meetings and had seen most of the movies shown by 
the school. In other cases where the parents had indicated 
that they had done some reading, either from the sohool or 
on their own, ratings varied in understanding and cooperation, 
both in accordance with the amount of reading done and the 
number of meetings and movies attended; so that no obvious 
overall relation seems to exist between exposure to media 
and the amount of understanding and cooperation. 
- :=,___ --- ---=-----==-- ~ --~-==--==--
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Media Most Favorab1y Accepted by 
. Parents and Fe1t by Them to Be Most Helpful 
The a.newere to question 12 on the interview schedule 
(Appendix A) were used to determine what method of communi-
cation has been or would be (in those oases where parents 
had not hSd the opportunity to be exposed to a11 media of-
fered by the school) the most helpful to parents in 1earning 
about cerebral pals.y and the work of the nursery school • 
. TABLE XVII 
MEDIA FOUND TO BE OR THAT IS FELT WOULD BE 
MOST HELPFUL TO FARENTS 
Second 
Media Had Been Would Be Total Choice 
Individual 5 1 6 
Conferences 
ln:ovies 2 3 5 2 
Staff-Parent 
Meetings 2 1 3 1 
Reading 0 3 3 
No Preference 1 
The above table (Table XVII) shows in the first 
Total 
7 
4 
colunm 
the number of parents who favored a specific type of communi-
cation as having been moat helpful. The second column indi-
cates the preferences as indicated by those parents who have 
not had the opportunity to be exposed to all communications 
from the school. These parents indicated what they thought 
would be the most helpful to them. Two parents named movies 
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as a second ohoioe of preferred communication. One of these 
two parents added, "if they are not too general," Another 
parent named staff-parent meetings as a second choice. One 
parent had not been exposed to any of the media and had no 
preference. 
The reasons given by parents for preferences were as 
follows: 
Individual Conferences: 
"They give me ideas,n 
"When they tell you, it's easiest to understand." 
"They're easiest to understand because you oan ask 
questions." The respondent who said this, added that they-
were better than movies and reading for this reason. 
Convenience was given as a reason for this preference . 
One reason g1 ven was that if you can have a personal 
conference with "someone who knows their business" and will 
discuss t hings in your own child's interest, it is most bene-
ficial to parents. Another similar reason was that the parent 
would benefit from a talk on cerebral palsy that would show 
her how to help her child. 
Jlovies: 
One parent said that she would find a movie showing 
her how to help her own child beneficial to her • 
Another parent said that she feels that the movie 
she saw helps a parent to understand how to treat the child. 
A reason given for this preference was that movies 
are easiest to understand. 
One parent felt that movies were the most interest-
ing. She added, "You can see what they're doing." 
Staff-Parent Meetings: 
One parent preferred this method of comzmmication 
because "the speakers are up-to-date." She added that it 
allo s parents to exchange ideas with other parents. 
The only other reason given by a parent for this 
preference was as fo llows: ~ou can ask questions, if ou 
don ' t understand." 
Re ding: 
One parent said that it would be most helpful to her 
to read about the cause and how it will affect the child later. 
Another parent said t hat it was a matter of conven-
ience for her , as she cannot get away t o go to the school. 
She said that she wanted to read about "the cause and what is 
it." 
One of the two husbands interviewed said that read-
i ng was a convenience due to his working hours, and he added 
that neither he nor his Wife can attend meetings. 
Criticism by Farents of Media: 
There was no criticism of individual conferences 
or staff-parent meetings expressed. The one criticism of 
movies was that "they are not always up-to-date. 't 
6 
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There was :more criticism of reading as a means of 
communication than of other media offered by the schoo1. The 
fo1lowing criticisms of reading were made by parents inter- · 
viewed.: 
One woman s_aid that reading is good, but that the 
words need exp1anation. She added that she knows what med-
ica1 terms app1y to her chi1d, but she said that she did not 
intend to sit with a dictionary to define them as she read. 
She fe1t that the reader needs a doctor to exp1ain them. She 
said, "so I just Skip over them as they don't mean anything 
to me." 
Another mother said, "Reading a11 that medical 
stuff is too much for me." She told me that she had read 
several pamphlets from the school, and she added, "I don't 
know one from the other." 
One parent said that she had read 1eaflets and 
pamphlets from the schoo1 as we11 as a book they had given 
her, and they a11 said the same thing. She added that she 
supposed that there was not much more on the subject. 
Another parent said that the school gave her a 
booklet to read, and she added, "I can't understand the 
words; I can't even pronounce them." 
Summary of Media Preferences: Individua1 conferences 
were preferred as a first choioe by one-third of the parents 
interviewed. Movies were preferred as a first choice by 
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a little less than one-third of the parents, and staff-
meetings and movies were preferred as a first choice by 
one-sixth of the parents interviewed. Individual confer-
ences were found to have been the most favorably accepted 
of ~ media offered by the school by those parents who had 
been exposed to all communications from the school. Reading 
was the least mentioned as a preferred w~ of learning about 
cerebral pals.r and the school. The reasons listed in criti-
cism of it, as expressed by some parents, would indicate 
that medical terminology imposes a barrier to fulleet under-
standing. 
Results of Answers to Questions ifvfo and fhree on the 
Interview Schedule~ 
Question 2 - Do you feel that you know enough about 
cerebral palq to understand w& your obilci is affected 
as he (or she) is? 
Eight parents answered yes, and nine annered no to 
this question. One parent gave no answer to this question, 
but displayed evidence of knowing how her ehild was affected. 
Her understanding of the medical aspects of cerebral palsy 
as they affect the child was nebulous. 
The indicated recognition of the goals for their indi-
vidual obildren for the eight parents who answered yea to 
this question were as follows: ~ive of them understood all 
'18 --
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the goals for their children. The remaining three under-
stood 75 per cent, 61 per cent and 33 per cent of the goals 
for their children. 
The parent who felt · that she knew enough to understand 
the effects of cerebral palsy on her child but ~nly under-
stood 75 per cent of the child's goals did not understand 
the social goal of independence for her child. This was 
fu.rther borne out by her attitude toward her child. She 
exhibits a tendency to hover over him. But this parent did 
seem to indicate understanding of how the child was affected. 
Another of the three parents indicated recognition of 
goals for her own child did not seem to substantiate her 
positive anBWer to question 2 by recognizing only 61 per 
cent of the goals for her own child. She indicated partial 
understanding of the child's physical end social goals . She 
does not tullJ realize the impli cation of them, but she 
seems to realize basically how he is affected. 
The third parent whose positive answer to question 2 
was belied by her poor understanding of her own child's goals 
recognized only 33 per cent of the goals for her child. She 
did not indicate understanding of the . sooial•emotional goal 
for her child nor did she fully understand the physical goal 
listed for her child, which in this particular instance 
39 Only one parent who answered no to this question under-
stood all the goals for her child. 
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indicated that she did not understand how her child was 
affected. Repeated17 during the interview she showed by 
her comments lack of understanding of how cerebral pals7 
manifested itself and asked several questions about it. 
In 812ll1ll18.r7, the majority of the parents who answered 
yes to this question showed 100 per cent understanding of 
the individual goals of their children; thus validating 
their answers. Of the three parents who answered yes and 
understood less than al1 of the individual goals for their 
particular children, only one parent revealed ignorance as 
to the way in which her child was affected. As to the 
question whether or not these parents fully understood Wby 
their children are affected as they are, a partial answer 
might lie in another portion of this stuEq Which reveals 
areas of misinformation and lack of information. 
Question 3 - Would you like to know more about cerebral 
palsy? 
Sixteen out of the eighteen respondents answered yes 
to this question, but these results are not felt to be too 
indicative of an actual desire to know more, as many were 
punctuated by the phrase - "You can always know more." The 
two parents who answered no to this question had previously 
indicated in their answer to question 2 that they felt they 
knew enough about oerebral palsy to understand why their 
children are affected as they are. One indicated almost 
8 
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complete understanding of this; the other parent indicated 
only partial understanding. 
Lack of Information and Misinformation 
The interview results revealed what t he parents wanted 
to know about cerebral palsy, th ir child, and the school, 
hich in turn r ve led areas here a lack of information and 
misinformation , in some cases , existeda Th f ollowing areas 
where parents wanted to know more or want d to hav informa-
tion clarified for them were revealed by at tements and qu 
tiona tbroughout the interviews. 
ix of th parents int rviewed i nquired about 
the cause of cerebral palsy. Of these six , two parents had 
indicated by t neir answer to question 2 that they f elt that 
they knew why cerebral palsy affected their child as it did . 
On of these parents seemed to un erstand wby her chi d as 
f f ected in certain sy, and th oth r one did not seem t o 
understand this. The one that understood merely i ndicated 
de ire to have her medical und rstandfng f cerebral palsy 
increase s it p rtai ns to 11 cerebral palsied children. 
The f ollowing comments and questions were present i n the 
interview results: 
1 One parent wanted to know if t hey had found the cause. 
e She added , "No one seems to know what it i s ." 
Another parent said she had attended meetings but she 
still does not know the cause. and she said that she does not 
think they (the staff and consultants) do either. She said 
that some of the speakers say that it is lack of vitamins in 
the s,ystem and others say it is a birth injury. She said she 
would like to know what it is. he said that reading in book-
lets f rom t he school has ot helped h r to f nd out the cause 
either. 
"They don 't seem to know what causes it." "Have they 
found out yet?" were the comments of another parent. 
Anoth r parent said he would like to kno th cause 
and what it is. 
One responaent said she heard that it happened at birth, 
but she still wants to know the cause . 
nother respondent said that contact with the school 
had not increased her medical understanding. She said that 
she had gained no knowledg of "the whys and wherefore. " 
Mother ' s Part in the Injury: Closely relate to l ack of 
information on the cause of cerebral palay is the con sion 
expressed b som parents as to their part in contributing 
to the handicap. Quite a few mothers said that they had felt 
that they were to blame for it at first until a doctor spoke 
to them or some reading from th~ school removed this guilt 
feeling. Confusion i n this area still persists with a f ew 
parents as was evidenced by their comments during the inter-
vie • On moth r said that she did not understand about 
herself. She added , "I hav none of the symptoms t hat t hey 
say mothers have. They say that mothers ar usually sickly 
81a 
and that it is a birth injury. That's not true in my ease ." 
She would like some olarifieation about this. Another mother 
said that she could not figure out how her child " caught it 
or by." She said that she ondered if she were to blsme 
f or it when she found out it was caused by birth; but he 
added that he did not have it t h • nother parent, when 
inquiring about the cause , said that she could not understand 
why her other child, her husband , an she are normal and her 
son is not . She added, "Why did it happen to him?" 
II 
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Confusion about Cerebral Falsl: Two parents seemed 
confused as to exactly how cerebral palsy manifests itself. 
One parent said that she had read about both cerebral palsy 
and polio. She said that her child had some s.ymptoms of 
both. When asked which he did have, she said cerebral palsy. 
Another set of parents could not understand wby children who 
have cerebral palsy were different every day. They felt 
that their own child showed different effects every day and 
was never the same from day to day. They were also confused 
1 
about the fact that each cerebral palsied child seemed to 
have a different handicap. As the husband stated, "Each 
child has it in a different way." 
Prognosis and New Developments in the Field: Several 
of the parents interviewed expressed concern about the prog-
nosis for their children as well as interest i n new develop-
ments in the fi eld that might a id their children. 
One parent asked if her child would get better, and 
she wanted t o kno what would happen when he grew up. .An-
other parent wanted t o know if cerebral palsy ever l eft a 
person. She said, "I suppose it is like cancer or polio. " 
She referred to cerebral palsy as "peculiar." She added , 
"They say that the difference is that polio leaves and cere-
bral palsy does not." She said that she thinks children 
have to be "trained out of cerebral palsy." One parent said 
that she would like to read about how cerebral palsy will 
her child later. She added that she would like to 
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know more about cerebral pals.y in general so that she can 
explain it to her child when he grows up and asks about it. 
Several parents expressed interest in new development s 
in the field, particularly as they related to findings about 
the cause. One parent said, "Have they found anything new?" 
Another parent was interested in knowing about the poten-
tialities of drugs for helping cerebral palsy. 
What Would Help OWn Child: Closely allied to interest 
in the future of their children was the desire expressed by 
several parents to find out information that would help their 
own children. These desires were mostly expressed, when 
the parents commented on their media preference or answered 
quest ion 3 on the interview schedule (Appendix A). One 
parent said she wants to know something that will help her 
own child. Another parent said that she would find a report 
on what is valuable to her own child of help and interest 
to her. Other comments indicating a desire for information 
that would help individual children are evident in t he al-
ready discussed reasons for media preference. 
Inquiries for Information about Other Cerebral Palez 
Centers: Only three of the parents interviewed inquired 
about other oenters for the treatment of cerebral palsy. 
One of these parents inquired about the f acilities in Boston. 
Another asked about a prominent doctor in the field about 
whom she bad heard another parent speak. A third parent 
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asked about a school in New York that boards handicapped 
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children. She inquired as to where she could find out about 
it. 
Description of Media of Communication Used by National Society 
for Crippled Children and Adults, Ina. and Other Affiliated 1 Societies I 
In order that the reader may have some idea as to the 
availability and use of communications for the purpose of 
increasing parent understanding and cooperation, as it bas 
been previously discussed in this stu~, a brief summary of 
the programs of the National Society and those affilia ted 
40 
societies who are specializing in parent programs follows. 
National Society for Crippled Children and Adults, Inc.: 
The Cerebral ~alsy Division of the National Society for 
Crippled Children and Adults , established in 1946, undertakes 
parent education as a major activity in its special education 
program. A focal point of this part of their program is t he 
National Cerebral ~alay Parents Advisory Council, composed of 
parents selected f or outstanding contributions to local pro-
grams on a nationwide, geographical scale. This council meets 
at the Annual Council meetings and at smaller meetings through 
out the year i n order to keep close working relations with 
40 The information included in the snmmary of these programs 
was derived from personal correspondence from the Exec-
utive Directors of the Chapters discussed, and from the 
perusal of specimen materials which describe and which 
are used in their parent communications progrsms. The 
latter communications to which references are made and 
from which information was derived may be referred to in 
the Bibliography. These communications include all ref-
erences therein listed with the exception of the pamphlet, 
"Help at Last for Cerebral ~al~" by Eugene Taylor. 
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the Division staff. There are co'tlllterparts of the National. 
Council in J.ocaJ. CounciJ.s in msny State Societies. 
As a clearing house of information and service National. 
1_~85 _ 
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Society has distributed and fostered plans for parent train-
ing institutes, cJ.inica and workshops. They provide exhibits, ! 
printed materiaJ.s, fiJ.ma, speakers, recordings and other 11 
services. Among the printed materiaJ.s furnished by National. 
Society are pubJ.ioi ty packets, Cri;ppJ.ed ChiJ.d Magazine, BuJ.J.e-
1
j 
tin !!.!! Current Literature, reprints, pamph1ets, and lists of 
pubJ.ications in print on cerebral. palsy and pubJ.icstiona 
availabJ.e in their library. A principal. contribution in 
aiding parents of cerebral palsied children to meet the prob-
lems with which they are faced has been the distribution of 
the Parent Education Packet or. "Parent Education Series", 
Which was designed in 1949. This series contains informative 
materiaJ.s on cerebral. paJ.sy and new developments in treatment 
and training, and it is distributed over an eighteen-month 
period to those parents in rural and sparseJ.y popUlated areas 
by the State Society offices. Parents' Stuay Guide, a com-
prehensive manual designed as a reference for planning ed-
ucation programs for parent groups, is a publication of the 
National Society that couJ.d be used- as a handbook by any 
Society in planning parent group meetings, and which would 
aid parents in understanding their ohiJ.dren' a problems and 
in activeJ.y participating in meeting these probJ.ems. 
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Communication with Parent~ by State Affiliated Societies 
California Society' for Crippled Children: The nucleus 
of the program of communication with parents undertaken by 
this society is the parent group movement among parents of 
cerebral -palsied children, which originated in this country 
in their Alameda Spastic Society. These groups have been 
expanded to include parents of children with all kinds of 
handicaps, with the possible exclusion of the mentally de-
ficient. Local parent groups are autonomous in their opera-
tion, although the Society is ready to aid affiliated parent 
groups. Some of these groups, with the assistance of the 
Division, are working with the Adult Education Departments 
of their local schools in the development of parent education 
programs. Meetings of the Cerebral Pals.v Division of the 
California Society are held bi~onthly in different parts 
of the State. At these meetings speakers are heard, dis-
cussion of matters of importance to parents are encouraged 
and ideas and information are exchanged. 
One of the services to cerebral palsied children ren-
dered by local societies of this Society was home training 
of parents in therapy techniques. Parent counseling by 
staff members, distribution of literature and films from 
National Society comprise the remainder of their program 
to farther the understanding of parents about cerebral palsy. · 
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O~egon Society for Crippled Children and Adults,Inc.: 
In addition to printed and mimeographed materials used in 
their parent education program, this Society's chief medium 
of communication with parents is their own film, which is 
41 
in sound and in color. This film depicts the work being 
done by them as well as the general problem facing handi-
capped individuals. 
Tennessee Society for Crippled Children and Disabled . 
Adults, Inc.: The Parent Packet, prepared by National Society, \ 
is mailed out to a list of parents initially provided by 
the Parents' Council of this Chapter. This series has also 
been sent to the Departments of Health throughout the state, 
and they have provided a considerable number of names to add 
to the mailing list. This means of communication has not 
been found to be entirely adequate as it does not reach all 
those parents who need to be reached, names furnished being 
generally those of parents who were already receiving some 
type of assistance. Tlm.s they did not reach a large number 
of parents who are still undiscovered. 
This Society bas found through experience tbat having 
parents assist at any of their centers has been feasible 
only in one center in which there was a small group enrolled, 
41 At the time the study was conducted this society had 
no printed or mimeographed data on hand to send as 
specimen material. The information given is derived 
from a letter from Howard F. Feast, Executive Director, 
Oregon Society for Crippled Children and Adults, Inc., 
March 30, 1961. 
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and the parents of the children were those who were fairly 
active in the Parents' Councils. In others of their centers 
the use of parents as assistants bas been found tmpractioa1 
due to such factors as indifference on the part of parents, 
tendencies on the part of parents to take advantage of the 
situation and friction between the parents and the center 
due to the screening out of some of the children. 
Mr. w.v. Howard, the Executive Director, writes that 
the Society is in its preliminary stages of developing a 
prograJD of parent education. One important part of their 
proposed program is that of encouraging cooperation on the 
part of the parents with the professional workers, as well 
as altering domineering and other undesiraple attitudes on 
the part of the parents. It is the hope of the Director of 
this society that they can encourage Parents' Councils or 
parents of children enrolled in classes to function as " a 
42 
North ·Dakota Chapter of the National Society for 
CripPled Children and Adults: The Cerebral Palsy Council 
comprised of Chapter members, parents of cerebral palsied 
children and interested parties, has been the pivot point 
for much of the parent education activities of this Society. 
42 Quoted from a letter from W.V.Howard, Executive Director, 
Tennessee Society for Crippled Children and Disabled 
Adults, Inc., March 23, 1951. All information given 
about this Society was derived from Mr. Howard's letter. 
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They have organized a atuay and service organization for 
families of handicapped children in North Dakota, and they 
have been instrumental in encouraging group participation 
of parents in working out their common problems through the 
establishment of parent clubs throughout the State. 
This Society publishes the bi-monthly Cerebral Pal§l 
Council Progress, a bulletin which keeps the parents abr east 
of council a.ctivities, equi pment, publications and ser vices. 
Re-prints of informative articles are provided bi-monthly 
to all parents as a free service. Parent i nstitutes are 
held as an aid to parents on a periodic basis at sever al 
points throughout the state. These institutes aim to pro-
mote better understanding of cerebral palsy by providing 
opportunities for conference and demonstration , and they 
are conducted by an experienced s t aff. 
The Cerebral Pal ey Training Program and Parents' Confer-
ence was conducted as an experimental projec~ by the Societ y 
in the summer of 1950, with the aid of facilities of other 
organ i zations, for homebound children and their parents. 
This program afforded the parents an opportunity to work 
with the therapists. Of benefit to both the parents and 
t he children , this month-long project offered par ent s op-
portunities for t rai ning in home therapy; group orientation 
meetings and personal conferences with the staff. The indi-
vi dual reports from each member of the f ull staff at the 
school aided the parents in making changes in routine that I 
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would help the child's all-around adjustment. 
Wyoming Chapter, National Society for Crippled Children 
and Adults: This Chapter makes extensive use of the National 
Society parent programs, referred to previously, and they 
have found that the Parent Packet program has been extremely 
ef~ective, in view of the fact that they are a rural state, 
and that it is extremely difficult for parents to get to-
gether. The services of their Parent Program Groupe in-
clude Institutes and Workshops for parents. The inst itutes 
are of the same type as those previously described for the 
North Dakota Chapter. Their Parent Workshop on the educa-
tion and care of handicapped children was held at the Uni-
versity of Wyoming for a two-week period during the summer 
o~ 1950. Children from the ages of eight to fourteen and 
parents attended, and the parents were able to study to-
gether the problems and needs of their children under pro-
fessional guidance. 
The Director of this chapter, Mr. Roy Davidson, ex-
pressed the belief that parent groups can be effective only 
when there is competent parent leadership. SUggested ~ 
_ to Establish a Parent Group in Cerebral Paley is a very 
comprehensive, mimeographed plan prepared by :Mr. Davidson 
for the affiliates. of the cbapter. 
Letters are periodically sent to parents apprising them 
of new publications, new developments in the fiel d and the 
work that is being done by their State Society. I 
---~~~-=-~~- ~ 
Crippled Children Society of South Carolina, Ina.: Four 
Cerebral Paley Councils were organized as a part of the 
state-wide cerebral palsy project started by this State 
Society on September 1, 1949. These groupe, comprised of 
parents and all interested persons, were organized in various 
areas of the state. They meet monthly to stu~ and discuss 
problems of mutual interest to parents so that parents may 
become acquainted with the problems that cerebral palsy poses 
and eo that they may be equipped to solve them. This Chap-
ter has also found the Parent Packet, pr epared by the Nation-
al Society, invaluable. Workshops, conferences and local 
meetings are other facets of their cerebral palsy project. 
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CHAPTER V 
SUMrl.URY OF FINDINGS, CONCLUSIONS, RECONIMENDATIONS 
AND PUBLIC RELATIONS SIGN:J:FICANOE OF THE PROBLEM 
I SUMMARY OF FINDINGS 
Understanding and Cooperation: Indicated recognition 
and understanding of the purposes and objectives of the 
nursery school by parents was lower than their indicated 
recognition and understanding of the goals for their own 
children. 
Physical needs that the nursery school is trying to 
fulfill were recognized by more parents than the social goals 
which the staff was trying to fulfill; and only one-ninth of 
the parents interviewed recognized any of the emotional goals 
that the staff is trying to fulfill. 
Two-thirds of the parents interviewed expressed under-
standing of a half or more of their own children's goals. 
Recognition of obvious physical goals accounted for most of 
the expressed understanding whereas social and emotional 
goals were least often recognized. Discrepancies occurred 
between individual goals for children as named by the school 
sta~f and those understood and stressed by parents. 
The length of time that the children had been enrolled 
to have no bearing upon their parents' \ 
individual children' e goals and the :
11 
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parents I goals of the school, with the possible exception that 
who bad had their children enrolled for the shortest time 
showed a relatively higher degree of understanding. 
The evaluation of cooperation, as evidenced by willing-
ness to learn, indicated that half the parents interviewed 
were highly cooperative in this area, and less than one-third 
showed no willingness to learn. No obvious relation was 
found to exist between evidence of willingness to learn and 
understanding of the particular goals for each child. 
The evaluation of cooperation as indicated by the carry-
over of methode from the school to home use by parents showed 
that only one-third of the parents carried them over to a 
degree that would be beneficial to the child. The majority 
of parents interviewed did not carry them over at all or to 
any appreciable degree. 
The ratings on attitude toward the child, as an indica-
tion of cooperation, were "fair" and ":Poor'' for two-thirds 
of the parents interviewed, "excellent" for only one-sixth 
of the :Parents, and "good" for the remaining sixth. An 
obvious relation was found between the degrees of coo:Peration 
existing in this area and the parents• amount of understand-
ing of the social goals of the nursery school. An obvious, 
overall relation was found to exist between the degrees of 
cooperation as indicated by attitude ratings and the parents ' 
understanding of their own children's social and emotional 
====------'=,=== 
goaJ.s. 
Media: Nearly haJ.f the parents interviewed had not 
attended any of t he staff-parent meetings sponsored by the 
Meeting street School and , consequently, bad not had the op-
portunity to view movies shown at these meetings. The inter-
view results revealed adequate reasons for low attendance 
and non-attendance at meetings. 
A little over one-third of the parents interviewed in-
dicated that they had not done any reading from pamphlets, 
books or other reading matter distributed by the schooJ.. 
The same percentage indicated that they had done some reading 
of materials from the school., and only two parents said that 
they had read a great deal of material issued by the sehoo1. 
Over half the parents indicated that they had read nothing 
on cerebral palsy outside of reading issued by the school, 
and only two parents had read a great deal on their own 
initiative. About a third of the parents interviewed had 
done no reading at all on cerebral palsy. 
Information derived from individual conferences with 
sta~f members was found to be accountable for most of the 
methods and attitudes carried over into the home. 
The overall understanding of the purposes and objectives 
of the nursery school was found to be slightly lower for 
those parents who had not attended meetings or viewed movies 
sponsored by the school. The amount of understanding of 
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differ significantly between the group who had attended meet-
ings and those who had note A significant difference in 
ratings in cooperation, as evidenced by willingness to learn, 
eXisted between the group that had attended meetings and the 
group that had not. The group that had attended meetings 
rated much higher in thi a area. 
It was found that attendance at meetings did not neces-
sarily have any bearing on the carry-over of methods used 
in the nursery to the home, as a higher percentage of parents 
who had attended meetings* than those who had not, carried 
over no methods or were rated as "poor." Those parents who 
had attended meetings specifically devoted to discussion of 
"Things to Do at Home" showed extremely low ratings in this 
area, with the exception of one parent who consistently rated 
high in understanding and cooperation. 
Ratings on attitude toward the child, as a measure of 
cooperation, were slightly higher for those parents who had 
a ttended meetings. But upon examination of the types of 
meetings these parents attended .and the movies they viewed , 
it was apparent that the content did not have any uniform 
influence on all parents, as shown by the diveristy of rat-
ings for those parents who attended meetings and viewed 
movies designed to mold beneficial attitudes toward their 
children. 
Individual conferences were found to be the medium of 
communication that parents had found to be the most helpful 
94a 
to them in learning about cerebral palsy and the work of 
the school. Reading was found to be the medium of communica-
tion that was least mentioned as a preferred way of learning 
about cerebral palsy and the work of the school. No parent 
who had had an opportunity to benefit from all media offered 
by the school named reading as a preference. The criticisms 
of t hi s medium of communication that were expressed indicated 
t hat medical terminology impeded fullest understanding of 
the mater i a l and confused the reader. 
The expressions of media preference and the expressed 
desires for more information or clarification of information 
on specific phases of the problem, indicated that parents 
were mainly concerned about ~owing about the cause of cere-
bral palsy and learning specifically about things that re-
lated to their own children's needs and progress. 
The greatest area in which misinformation or a lack of 
information existed was that relating to the ceuse of cere-
bral palsy. Closely allied to t his was a desire expressed 
by some parents to have the mother 's part in the injury 
clarified. Other areas wher e misinformation or a lack of 
information was expressed by parents indicated confusion 
about cerebral pals,y; a desire to know more about the 
prognosis of it, about new developments in the field and 
about what would aid their own children. 
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II CONCLUSIONS 
1. The Meeting Street School is not adequately con-
veying the message of their overall purposes and 
objectives for the children to parents, particularly 
in the instance of social and emotional needs to 
be fulfilled. 
2. Parents, for the most part, need to have further 
aid in understanding the social and emotional needs 
that pertain to their own children. 
3. Among parents there is a paucity of understanding 
of methods used by the nursery school and a lack 
of cooperation i n carrying t hem over to ho e use. 
The l ack of cooperation i n this ar ea parall el ed 
that di splayed i n at t i tu e t ow r chil d . The 
highest degree of cooperation by parents was ex-
pressed in willingness t~ learn. 
4. The staff is failing i n their efforts to en-
<roura:ge parents to carry over to home use methods 
used at the school. The particular meeting de-
voted to a discussion of these methods failed in 
its intent, possibly due to ineffective presenta-
tion of . the material or f ailure t o relate t he 
methods t o the needs of the children of parents 
within the group. 
5. The onl y significant rel ations f ound i n t hi s study 
were those between underst andi ng of t he social goals 
of the nursery school and the at t itude of parents 
toward the r ehildren and al so between u.nderstan -
ing of the social and emotional goals f or e ch 
child and t he attitude of parent s toward their 
chi ldr en . 
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6. Attendance at staff-parent meetings is poor; conse-
quently few parents have had the opportunity to have 
their understanding of the cerebral palsy problem in-
creased through this medium of communication. 
~l 
7. 
8. 
9. 
Reading on cerebral palsy by the parents interviewed 
was not of a sufficient amount to have influenced the 
understanding of most of the parents interviewed; nor 
was the type of reading distributed by the school of 
a nature to influence their understanding of the school's 
goals. No obvious overall relation was found between 
the amount of reading and the amount of understanding 
and cooperation. 
Individual conferences were found to be the preferred 
medium of communication and the method of communication 
that was the most beneficial to parents. 
No significant relation was found to exist between at-
tendance or non-attendance at meettngs and understanding, 
which might indicate that other individual factors of 
personality and ability to learn on the part of parents 
have a bearing on understanding. 
I 
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The only significant relation found between attendance 
or non-attendance at meetings and cooperation was that 
II 
I[ 
I 
11. 
a higher percentage of parents showed evidence of will-
ingness to learn in the group that had attended meetings 
than did those in the group tbat bad not. 
Those areas in which parents indicated misinformation 
-Or a laok of information indicate that the staff could 
do a more thorough job of keeping parents informed about 
new findings, treatments and developments in the field. 
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III RBCOMMENDATIONS 
Specifi~ Recommendations to the Meeting Street Schoo1: 
I t woul d seem that a program which had as i ts fooa1 poin t 
i ndividual conferences with staff members woul d be the most 
eff ective in fur t hering understanding and cooperation in 
view of these f ol l owing f indings: meetings cannot be con-
1 veniently att ended by a large pr oportion of parent s; parents 
1 are not inclined t oward much r eading ; most of t he methods 
and attitudes carried over from t he school t o t he home were 
found t o be the result of conferences between parent s and 
staff members; i ndividual conf erences were indicat ed as t he 
preferred medi um of communication by a comparatively higher 
percentage of parents than expressed any other preferences 
for media. 
The following recommendations as to how the Meeting 
Street School could strengthen and supplement their current 
, program of communications with parents is based on the find-
ings and conclusions of this study: 
I Individual Conferences with Staff Members 
1. The purposes and objectives of the Meeting 
Street School as outlined in Appendix B, 
should be discussed with each parent at 
the initial conference with the Executive 
Director at the time of the child's ac-
ceptance. Later conferences between the 
parent and a staff member might include 
a review of these purposes of the school 
i n relation to the needs of the child wi th 
whose parent t he conference is being held. 
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of the emotional and social needs that the nursery 
school is trying to fulfill. 
2. Combined staff evaluations of each child's needs 
and progress should be made known to the parents 
in terms of related recommendations through period-
ic conferences with some member of the staff. 43 
At such conferences the parents could be afforded 
the opportunity to ask any questions that they 
would like to ask about their children a.nd the 
work of the schoo1. 
II Meetings and Movies 
1. Adequate, simplified introductions stating the 
purpose of the meeting or the movie should be 
made by a member of the staff. 
2. A question period should be allowed after each 
lecture. discussion or movie. 
3. An opportunity should be provided for parents 
to consult privately with staff members about 
how a lecture, discussion or movie related to 
their own children's needs. Such a.n opportunity 
oould be provided by having staff members mingle 
and chat with parents i nformally after the formal 
question period. 
4. The staff members could encourage the creation of 
small local parent groups in different areas in 
the state to discuss mutual problems and to ex-
change information and ideas. It could be ar-
ranged to have one staff member present at these 
meetings to work with the parents. These local 
meetings might attract parents who are unable t o 
43 Although individual conferences have been held by appoint-
ments with staff members in some cases, a policy of t he 
school has been to refer recommendations to the child's 
own doctor, who is not always the consulting pedi atrician 
to the s chool; therefore the staff does not have cont rol 
over the way i n which these recommendations are presented 
to the parents , and they lose some of their counseling 
prerogatives . 
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4. make the trip to Frovidence to attend the 
regularly scheduled parent meetings sponsored 
by the school. Such a plan would be of an 
experimental nature as its success ould de-
pend upon the interest of the parents in such 
a project and the leadership which ould be 
forthcoming in each group. 
III Reading 
1. In the light of facts alre dy known to staff 
members about the varying abilities of the 
parents to comprehend reading materials , or 
upon gaining such knowledge through intervi ews 
with parents, apportion reading commensurat 
w th th individual's ability to absorb it. 
2. Inquire about simplified reading materials 
to be presented to those parents who do not 
easily grasp the more complex types couched 
in medical terminology. 
3. t individual conferences with the parents 
determine what phases of cerebral palsy the 
parent would like to read about and discuss 
the material to be read before it is pre-
sent ede 
4. Allow the parent an opportunity to discu s 
an ask questions about the material rea , 
after it is completed, at n indivi u 1 con-
ference with a member of t e staff~ 
5. In th oase of those parents who have a reading 
handicap, knowledge that could be gained through 
rea ing materials available a t th school could 
be compensated for by discussing with him those 
phases of cerebral palsy about which the parent 
wants to knowa 
6. Issue a monthly bulletin, written in simple 
language , which would apprise the parent about 
"What Is Going on at Meeting Street School." 
This bulletin could include news about new 
equipment and to what use it is being put, 
methods used by the staff and how the staff 
is fulfilling the purposes of the school. 
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as a means of dispensing information to parents. ' 
IV Clearing House of Information 
1. The sahool eould serve as a clearing house of 
information by maintaining a file of artieles 
from medical journal a and national magazines 
which desaribe the known causes of eerebral 
pals.y, the prognosis for it and all new find-
ings and developments in the field. These 
articles aould be shown to and discussed with 
parents at such times as they visit the sahool 
with their ahildren or after meetings they 
attend. This file would provide a ready sourae 
of information to be used to keep parents 
abreast of all new findings and developments 
and to inerease their assurance that progress 
is being made in the diaaovery of the cause of 
cerebral palsy and the aids in helping those 
afflicted to improve and make a good adjustment. 
V Continuance of Observation 
1. The policy of providing parents with the op-
portlmity to stay with and observe their 
children in the nursery after their acaeptance 
until suoh time as they feel free to leave them 
there alone is worthwhile. First-hand observa-
tion of techniques used in the school can be 
acquired in this way by parents. 
2. In cases in which parents cannot conveniently 
spend that particular time observing, provision 
should be made for them to observe at the nursery 
at such times as are eonvenient for them through-
out the year, so that each parent may have at 
least the opportunity of a week's observation 
period. 
Suggestion for Further Stuay: 
It should be stressed that the findings of this 
study only concern the eighteen parents interviewed, and, 
therefore, the aonclusions and recommendations based on 
those findings are only signifieant as they pertain to the 
parents of the pre-school ehildren currently enrolled at the 
I 
Meeting Street Schoo1. Further suggestions as to how the 
personnel of the nursery school for cerebral palsied children 
1 could effectively use communication to further understanding 
and cooperation on the part of the parents of children en-
rolled might be made on the basis of findings from studies 
conducted on a broader scope. 
II 
IV :PUBLIC RELATIONS SIGNIFICANCE 
OF THE l?ROBLEM II 
Il
l 
:Public Relations Sif:iii:ficance of the Problem for Non-
1 Pro:fi t Ed'Q.cational Insti tiona Dealing with Exceptional 
Children: 
Any non-profit educational institution dealing with 
exceptional children ultimately faces the problem of enlisting 
the cooperation of the parents of children enrolled so that I 
1 
the work of the school can be supplemented by individual ef-
forts on the part of parents to aid their children in making 
the best possible all-around adjustment. If the work of the 
school is not carried over into the home life of a child, the 
1 child will not necessarily make a good adjustment to society. 
I/ In order that 1tn.7 . may effectively supplement the work being 
I I II 
I 
\I 
I 
done by the school to fulfill special needs of their children, 
parents must be helped to understand their children's needs, 
to the end that they can develop a healthy attitude of ac-
ceptance toward the children in full realization of their 
limitations and potentialities, and also to understand the 
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methods of treatment and/or discipline that would be most 
beneficial for them. The role of an educational institution 
in furthering suoh understanding is dependent upon communica-
tion, and effective communication is dependent upon estab~ 
lishing rapport between the school and the parents. 
In conclusion, an educational institution has an initial 
three-fold task in coping with such a problem: 1.) to define 
their over-all objectives and their individual goals for each 
child; 2.) to establish rapport with the parents of the 
children enrolled and 3.} to convey the objectives of the 
I school and the goals for individual children to the parents 
institution and the ingenuity of the staff in the handling 
of the individual problems they encounter with each parent. 
I 
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1 AppendiX A 
I 
I QUES!IOlmAIRE INTERVIEW SCHEDULE 
1. How do you ~eel cerebral palg,J has affected your child? 
2. Do you feel that you know enough about cerebral palg,r 
to understand why your child is affected as he Cor she) 
is? 
3. Would you like to know more about cerebral palsy? 
4. ~t have you read about cerebral palsy? 
5. Rave you spoken to the staff at the nursery school 
to find out how they are dealing with your child? 
6. Did you ask them why they are dealing with him in 
such a wq? 
'1. What do you think the nursery school has done to 
help your child? 
8. Do you feel that your child has improved, since he 
has been attending the Meeting Street School? How? 
9. Have meetings with the staff, movies they have shown 
you, and reading materials they have given you helped 
you to understand cerebral palsy? How? 
10. Rave they helped you to understand what the school is 
trying to do for your child? 
lOa. (This question was asked respondent if answers to 
questions '1 and 10 were not felt to be adequate) 
Woul.d ~u please explain what you think the nursery 
school is trying to do for your child? 
11. Have the members of the nursery school staff given 
you any new ideas on how to deal with your child at 
home? Wbat are these? 
12. 
10'1 
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What has been the most helpful to you in learning 
about cerebral palsy and the work of the nursery 
school - reading given you by the sta~f, seeing 
movies, meetings with tbe staff, or individual 
conferences with members of the staff? =====--=========-======!~ 
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Appendix B 
PURPOSES AND OBJECTIVES OF THE MEETING STREET SOROOL FOR 
- CHILDREN 
The prima purpose of the Meeting Street School, which 
is operated by Crippled Children and Adults of Rhode Island, 
Ina. is to serve cerebral palsied children by meeting the 
needs of the individual child and. his family. 
The main objective in meeting the needs of cerebral pal-
sied children is that termed by the agency as "habilitation" 
- learning to live within the limits of their limitations 
and to develop to their fullest potentialities. 
To prepare the children t o do this, the agency's ob-jectives are as follows: 
Under medical supervision to adopt a coordinated ap-
proach to the individual child in the areas of social, 
emotional and p~sical adjustment in the nursery- school. 
Social needs to be met: 
1. To give the child experiences common to most 
children •. 
2. To give the child the opportunity to play at 
his own developmental level. 
3. To give the child the satisfaction of belonging 
to a group by creating the climate where he will 
have the experience of making friends and playing 
with friends at an activity of his own choice. 
4. To give the child the opportunity to do t hings 
for himself a 
5. To give the child the opportunity to be as inde-
pendent a human being as possible. 
6. To give the child an opportunity to attempt activ-
ities on his own. 
7. To g1 ve the child an op:portuni ty to use his imag-
ination. 
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Appendix B (continued) 
Emotional needs to be met: 
1. To feel loved and wanted as a member of a family 
group and groups outside the family. 
2. To feel the satisfaction of recognition. 
3. To have and maintain a place of his own. 
4. To feel he can achieve, make things and 
accomplish tasks. 
Pbysical needs to be met: (under medical supervision} 
The major need is freedom of motion. 
Specific needs are: 
1. Communication 
2. Self-feeding 
3. Self-dressing 
4. Locomotion 
The above-described objectives in the areas of social, 
emotional and pbysical adjustments are the means to the 
following ultimate goal a of the nursery school: 
1. To prepare the child to make a good adjustment to a 
public school kindergarten in the future, after 
~graduation" from the nursery school. 
2. To reduce the amount of custodial care a severely 
handicapped child requires. 
1
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Appendix 0 
PURPOSES AND OBJECTIVES OF THE MEETING STREET SCHOOL FOR 
PARENTS 
The main objective in meeting the needs of the parents 
hinges primarily upon the factor of acceptance. Acceptance 
by the parents includes accepting the child with full rear!-
zation of his limitations and potentialities; giving the 
child the feeling of being wanted as a desired and desirable 
member of the family and giving the child recognition and 
allowing him independence to mature and develop commensurate 
with that recognition and independence accorded other chil-
dren of the household. 
Through individual oonferenoes,staff-~arent meetings, 
movies and factual information the personnel of the nursery 
school attempts to meet the following needs of the parents: 
1. To feel they are not alone in the job. 
a. understanding, supportive friendships for 
themselves as well as their children. 
2. Factual information about the disability. 
3. Help in understanding the limitations and 
potentialities of their particular children. 
4. To see the handicapped child in the proper focus 
in the family constellation. 
The above-described objectives in fulfilling these 
parental needs are the means by which the personnel hopes 
to gain the ultimate goal of having the parents fnlly 
accept the handicapped child. 
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Appendix D 
PROGRAMS - PARENTS' MEETINGS 
September 1948 - Three small discussion groups 
A. Medioal - pediatrician and orthopedist 
present 
B. Talk on "Things to Do at Home" by sta~£ 
members 
C. Discussion of ways of handling pre-school 
children 
October 1948 - Nutritionist from University of Rhode Island 
spoke on "Basic Personality Ne de" . 
November 1948 - Same as September 1948 meeting. 
December 1948 - Party 
January 1949 - No meeting 
February 1949 - No meeting 
March 1949 - "Play a.nd Wllat Children Learn from It", - talk 
.by a nursery school teacher from Gordon School 
in Providence. 
April 1949 - Hobby show and party - talk about hobbies from 
Recreational Director. 
May 1949 Sister Marie de Lourdes of St. Joseph's College, 
Hartford, Connecticut spoke on "Children's 
Personality Needs." 
June 1949 - No meeting 
July 1949 - Party and two movies - Speech Therapy and A 
Cerebral Pal!' Center Program . 
September 1949 - Two movies - Meeting Emotional Needs in 
Childhood and First Steps, - a movie about 
camping, phfsical therapy and occupational 
therapy. 
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AppendiX D (continue ) 
September 1949 - The pediatrician spoke about r esearch 
at the eeting treet Schoo1 SUmmary 
o£ movie in£ormation was mailed out. 
October 1949 - Li£e with Baby - movie was shown . 
~psychologist spoke on "Intelligence 
Testing." 
December 1949 - Child psychiatrist spoke~ 
January through April 1950 - No meetings• 
May 9 , 1950 - "Speech Therapy £or Cerebral Palsied 
Children" - talk by sta~f speech therapist. 
May 31. 1950 - Annu 1 meeting of the Crippled Children and 
Adults of Rhode Island, Inc. 
This mee·ting was attended by five parents. 
July 1950 - Family picnic supper 
November 1950 - Pediatrician r eported on the l atest medical 
progress i n cerebral palsy. 
December 1950 - Search, a movie,was shown. 
January 1951 - No meeting 
February 1951 - No me ting 
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